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Snapshot: The Decades matches
standards for Grade 10 social
studies and language arts. The
educational curriculum committee
that advises PBS 45 & 49 recom-
mended the topic of the decades
from 1920 through the 1960s as
one for which teaching materials
were most needed. They said that
there are many resources available,
but very few offer a coherent
approach to the topic. Based on
their recommendations, we created

this multimedia package.

Teachers can use either the simula-
tion section for an overall approach
to the decades or they can use the
lesson plans that address each topic
in the standards individually. The
videos are an overview of each
decade, with an emphasis on the
topics listed in the educational

standards.

2 Z& [;&04/&?

tw o Use the ﬁg&rﬁf [he Decadbs
Multinedia /%5«/@

Listed below are the components of this package. Each of them, the videos,
teacher guide and Web site, can be used independently of one another. None

requires the use of any other part of the package.

It is our hope that teachers will use the package as it fits into their classroom
curriculum. All of the lessons are keyed to social studies and/or language arts
content standards for Grade 10. Ideally, there could be some collaboration
between the social studies and the language arts teachers in presenting

Snapshot: The Decades.

Fackage Contents

Five 10-minute Instructional Videos

¢ The 1920s analyzes the major political, economic, social and scientific
developments of the 1920s. Emphasis is given to the Red Scare, women’s
right to vote, black Americans’ migration from the South to the North,
immigration restrictions, nativism, race riots, the reemergence of the Ku Klux
Klan, the Roaring Twenties, the Harlem Renaissance, stock market specula-

tion and the stock market crash.

* The 1930s analyzes the causes and consequences of major political,
economic and social developments of the 1930s. Emphasis is given to the

Great Depression, the Dust Bowl and the New Deal.

¢ The 1940s analyzes the impact of U.S. participation in World War Il and
the major domestic developments at home. Emphasis is on the events
happening at home to support the war efforts, such as women and minorities
in the workforce and the internment of Japanese-Americans who lived in the

western United States.

o The 1950s traces immigration patterns, post-World War Il prosperity, the

space race and McCarthyism.

The 1960s looks at the impact of Brown v. Board of Education and how this
act affects discrimination practices in all areas of our lives. The Civil Rights
Movement and the Vietnam War are seen in terms of the counterculture and

the women's rights movements.



Teacher Guide
Two approaches have been taken in this multimedia kit:

simulation exercises and lesson plans.

The Simulation

Students are asked to think about the question, “If | didn't
live now, when would | like to live and why?2” Each decade
(1920s through the 1960s) has a template that allows
students to do research about the political, economic, social
and scientific events of that time period. Students start by
making a timeline of whichever topic the group is working
on and then the timelines are merged so that a timeline for

the decade encompasses all aspects of the period.

The Lesson Plans
Topics of the lesson plans for each decade are listed here.
Most lessons have helpful Web links at the end of the lesson

for student use.

The Introduction contains these lessons:
* The scenario for the simulation
* The templates for each decade
e A presentation checklist
* An introductory activity
* The Literature Connection — A short synopsis of books
that define each decade is given along with a sample

lesson plan for one of the books

The 1920s includes lessons about these topics:
* A decade of turmoil — a newspaper project
* Writing a letter home about the Great Migration
* Expert groups about the Roaring Twenties
* The Harlem Renaissance

* The Women'’s right o vote

The 1930s includes these lessons:
* An oral history about the Great Depression
* A newspaper project about the Dust Bowl

* Graphic organizers used to explain the New Deal

The 1940s offers three personal letters that students will
respond to. The letters are about these subjects:
* Minorities in the workforce
* The Japanese internment

* Women in the workforce

The 1950s chapter has students complete these projects:
* A graph of immigration patterns
* A search for the causes of postWorld War Il prosper-
ity
* Expert groups on the Space Race
* A chance to compare McCarthyism with what is

happening today with the Patriot Act

The 1960s chapter looks at a time of changing ideas
through the study of the following events:
* Brown v. Board of Education
* The Civil Rights Movement
* Opposing views of the Vietnam War

Web

The Web site contains these resources:
* The complete teacher guide (in a PDF format)

¢ Hotlinks at the end of each lesson that will assist students

in completing the lesson
* Language arts and social studies standards

* An extensive hotlist of sites about the times and people of

each decade



o Goud Lite t2 Live ... When?

This lesson creates an opportunity for students to learn
more about life from the 1920s to the 1960s. Working
in groups, students use the provided decade templates
as guides for researching a particular decade and

giving presentations.

Frocedure

1. Use the scenario below with the templates for each decade that follow. The
templates challenge students to look at the political, economic, social and

technological developments of each decade from the 1920s to the 1960s.

Scenario: H. G. Wells had an exciting concept with his time
machine. Have you ever thought about life in the past? Now's
your chance to find an answer to the question, “If | couldn't live
now, when would | like to have lived2” To be sure that you'd be
happy during the time you choose, you're going to have to find
out a litlle about what happened during the period politically,

economically, socially and scientifically.

2. Divide the students into groups and have them research a particular decade
using a whole decade template or one section of the template. A narrower

time period can also be used within each decade.

3. The timeline on pages 16 to 20 was created to show the political, economic,
cultural and technological developments that were made from 1900 to
1919. It can be used as a reference for students who are beginning their
study of the decades and need information about prior history. It can also
be used as a model for timelines that they may create for their particular

decade.

4. Following the research, each group plans and makes a presentation of its
findings to the class. A Presentation Checklist is included on page 21 for

group use.

5. Once the presentations are completed, each student should write a report

about the decade in which they would most like to live.



Soenario — Youd Like & Live ... When?

H. G. Wells had an exciting concept with his time machine. Have you ever thought about life
in the past2 Now’s your chance to find an answer to the question, “If | couldn't live now,
when would | like to have lived2” To be sure that you'd be happy during the time you
choose, you're going to have to find out a little about what happened during the period

politically, economically, socially and scientifically.

Because it would take too much time to study each decade completely, each group will study
one area and present its findings to the class. The presentation can be in the format of
PowerPoint, a skit, a TV news report, a commercial or public service announcement, a photo
essay, a newspaper, a song, a poster or any other approach that your teacher approves.
Use the template to assist you in your search for information. You can go to

http://www.pbs4549.org/decades to get information on your topic.

After you have heard all of the group presentations, write a report that explains in which

decade you would most like to have lived.


http://www.pbs4549.org/decades
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Your goal is to identify the historical patterns in the

domestic affairs of the United States during the
1920s. You need to give specific attention to these

topics:

* The Red Scare
* Women'’s right fo vote
* Black Americans’ migration from the South to the North

* Immigration restrictions, nativism, race riots and the

reemergence of the Ku Klux Klan
* The Roaring ‘20s and the Harlem Renaissance

* The stock market speculation and the stock market crash

#@@C}d{/ﬂ&/ﬂf

Your group will study one area and present your findings to
the class. You will also make a timeline that includes the
major events that your group finds in each of the areas listed
above. Your presentation to the class can be in the form of
PowerPoint, a skit, a TV news report, a commercial or public
service announcement, a photo essay, a newspaper, a song,
a poster or any other approach that your teacher approves.

Circle the group on which you will be working.

The Political Group will find and present information about

these subjects:

1. The initial policy of the United States with regard to the

topics above
2. The public reaction to that policy

3. The government response fo the public reaction

The Economic Group will find and present information about

these subjects:

1. The economic policies of the government with regard to

the topics above

2. The economic opportunities of the people (such as

race, gender and social standing)

3. The economic atmosphere — what the reality of the

economic condition was

The Social Group will find and present information about

these subjects:
1. Consumerism — fashion, advertising, food, etc.
2. Entertainment — sports and music

3. Famous people

4. Civil rights

The Science/Technology Group will find and present

information about these subjects:
1. Inventions from this era

2. Medicine

3. Technology

After the presentations have been made, you will write a
report about the decade in which you would like to live, and

why you made that choice.
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Your goal is to identify the historical patterns in the

domestic affairs of the United States during the
1930s. You need to give specific attention to these

historic events:

* The Great Depression
* The Dust Bowl

¢ The New Deadl

#@@C}d{/ﬂ&/ﬂf

Your group will study one area and present your findings to
the class. You will also make a timeline that includes the
major events that your group finds in each of the areas listed
above. Your presentation to the class can be in the form of
PowerPoint, a skit, a TV news report, a commercial or public
service announcement, a photo essay, a newspaper, a song,
a poster or any other approach that your teacher approves.

Circle the group on which you will be working.

The Political Group will find and present information about

these subjects:

1. The initial policy of the United States with regard to the

topics above
2. The public reaction to that policy

3. The government response to the public reaction

The Economic Group will find and present information about

these subjects:

1. The economic policies of the government with regard to

the topics above

2. The economic opportunities of the people (such as

race, gender and social standing)

3. The economic atmosphere — what the reality of the

economic condition was

The Social Group will find and present information about

these subjects:
1. Consumerism — fashion, advertising, food, etc.
2. Entertainment — sports and music

3. Famous people

4. Civil rights

The Science/Technology Group will find and present

information about these subjects:
1. Inventions from this era

2. Medicine

3. Technology

After the presentations have been made, you will write a
report about the decade in which you would like to live, and

why you made that choice.
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Your goal is to identify the historical patterns in the

domestic affairs of the United States during the
1940s. You need to give specific attention to these

topics:

* Events on the home front to support the war effort,
including industrial mobilization, women and minorities

in the workforce
* The internment of Japanese Americans

* Postwar prosperity in the United States

#&‘K’Q/M(él(f

Your group will study one area and present your findings to
the class. You will also make a timeline that includes the
major events that your group finds in each of the areas listed
above. Your presentation to the class can be in the form of
PowerPoint, a skit, a TV news report, a commercial or public
service announcement, a photo essay, a newspaper, a song,
a poster or any other approach that your teacher approves.

Circle the group on which you will be working.

The Political Group will find and present information about

these subjects:

1. The initial policy of the United States with regard to the

topics above
2. The public reaction to that policy

3. The government response to the public reaction

The Economic Group will find and present information about

these subjects:

1. The economic policies of the government with regard to

the topics above

2. The economic opportunities of the people (such as

race, gender and social standing)

3. The economic atmosphere — what the reality of the

economic condition was

The Social Group will find and present information about

these subjects:
1. Consumerism — fashion, advertising, food, etc.
2. Entertainment — sports and music

3. Famous people

4. Civil rights

The Science/Technology Group will find and present

information about these subjects:
1. Inventions from this era

2. Medicine

3. Technology

After the presentations have been made, you will write a
report about the decade in which you would like to live, and

why you made that choice.
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Your goal is to identify the historical patterns in the

domestic affairs of the United States during the
1950s. You need to give specific attention to these
topics:

* McCarthyism

* The space race

* Immigration patterns

#@@C}d{/ﬂ&/ﬂf

Your group will study one area and present your findings to
the class. You will also make a timeline that includes the
major events that your group finds in each of the areas listed
above. Your presentation to the class can be in the form of
PowerPoint, a skit, a TV news report, a commercial or public
service announcement, a photo essay, a newspaper, a song,
a poster or any other approach that your teacher approves.

Circle the group on which you will be working.

The Political Group will find and present information about

these subjects:

1. The initial policy of the United States with regard to the

topics above
2. The public reaction to that policy

3. The government response to the public reaction

The Economic Group will find and present information about

these subjects:

1. The economic policies of the government with regard to

the topics above

2. The economic opportunities of the people (such as

race, gender and social standing)

3. The economic atmosphere — what the reality of the

economic condition was

The Social Group will find and present information about

these subjects:
1. Consumerism — fashion, advertising, food, etc.
2. Entertainment — sports and music

3. Famous people

4. Civil rights

The Science/Technology Group will find and present

information about these subjects:
1. Inventions from this era

2. Medicine

3. Technology

After the presentations have been made, you will write a
report about the decade in which you would like to live, and

why you made that choice.
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Your goal is to identify the historical patterns in the
domestic affairs of the United States during the
1960s. You need to give specific attention to these

topics:
* Anti-war protest during the Vietnam War
* The counterculture movement
¢ The women'’s liberation movement
* Brown v. Board of Education

* Changes in goals and tactics of leading civil rights

advocates and organizations

* The linkages between the civil rights movements and

movements to gain justice for other minority groups

4&@4}/{#{&45

Your group will study one area and present your findings to
the class. You will also make a timeline that includes the
major events that your group finds in each of the areas listed
above. Your presentation to the class can be in the form of
PowerPoint, a skit, a TV news report, a commercial or public
service announcement, a photo essay, a newspaper, a song,
a poster or any other approach that your teacher approves.

Circle the group on which you will be working.

The Political Group will find and present information about

these subjects:

1. The initial policy of the United States with regard to the

topics above
2. The public reaction to that policy

3. The government response to the public reaction

The Economic Group will find and present information about

these subjects:

1. The economic policies of the government with regard to

the topics above

2. The economic opportunities of the people (such as

race, gender and social standing)

3. The economic atmosphere — what the reality of the

economic condition was

The Social Group will find and present information about

these subjects:
1. Consumerism — fashion, advertising, food, etc.
2. Entertainment — sports and music
3. Famous people

4. Civil rights

The Science/Technology Group will find and present

information about these subjects:

1. Inventions from this era
2. Medicine

3. Technology

After the presentations have been made, you will write a
report about the decade in which you would like to live, and

why you made that choice.
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Think about these items when you prepare your presentation.

Content
A The information | gave was interesting or important to

others.
A | was well-informed about my topic.

U | used vocabulary that the audience could understand

or | defined unfamiliar terms.

0 | used an effective and appropriate attention-getting

device.
Q Logical appeals included reliable, factual information.

Q| added supportive detail to the main point(s).

Organization

Q | organized ideas in a meaningful way.

A The information and arguments/details were easy to

follow.
4 | stayed focused and did not stray off topic.

0 The introduction included a clear statement of the main

point(s).

Q lincluded necessary background information about the

topic.

Q The body of the presentation contained support for, or

details about, the main point(s).
Q Ideas flowed logically from one to the next.
O A strong conclusion was present.

U The audience could distinguish the introduction, body

and conclusion.

Delivery

A | maintained eye contact most of the time.

U | spoke to the entire audience, not just one or two

people.
U My pronunciation was clear and easy to understand.
d My voice could be heard easily by the entire audience.
d My voice varied in pitch; it was not monotone.

A | did not use filler words (e.g., “vhm,” “uh,” “ah,” “mm,”

“like,” etc.)
A | used standard grammar.

Q | didn't fidget, rock back and forth or pace.

Resources

A | used resources that addressed the topic thoroughly.
Q | used resources that reflected different perspectives.
O Prominent resources were referred to in the speech.
U | used credible print resources.

A | used credible electronic resources.

U | used interviews with others as a resource.

A | used my own words in the speech.

1 | used material in accordance with copyright.

A | cited my sources using the required format.

ALTEC © 2000. All Rights Reserved



Standards

Social Studies
Grade 10
History, Benchmark F
The United States in the 20th Century
14. Analyze the origins, major
developments, controversies and
consequences of the civil rights
movement with emphasis on:
b. the linkages between the
civil rights movement and
movements to gain justice for

other minority groups.

Language Arts

Grade 10

Writing Applications

4. Write informational essays or
reports, including research, that:
b. provide a clear and

accurate perspective on the
subject.

Research, Benchmark E
7. Use a variety of communication
techniques, including oral, visual,
written or multimedia reports, to
present information that supports a
clear position about the topic.

Students choose a “woman of influence” and research
her life. They then prepare a printed one-minute biogra-

phy and share it with the rest of the class.

Frocedure

1. Distribute the “Heroic Women of the Decades” activity sheet to the

students.

. Eighteen women are listed on this sheet. Assign each student or pair of

students a name from the activity sheet. Have them go to
http://www.pbs4549.0org/decades and spend 10-15 minutes finding out

something about the person.

. After 10-15 minutes, go to the first question on the activity sheet. Have the

students who researched those women tell a little bit about them. From the
descriptions given, have the class decide who they think made the
statement. (You might also pass the sheet out the day before and ask the
students to take it home and ask their parents to offer their opinion as to

who made the statements.) These are the correct answers:

1. A, Geraldine Ferraro
2. C, Dolores Huerla

3. B, Betty Friedan

4. C, Rachel Carson

5. A, Dorothea Lange
6. C, Claudia Kennedy

. Brainstorm a list of heroic, influential women who have made a positive

impact on the nation and who are familiar to the students.

. Students will choose an influential woman of the decades for research and

will create a presentation to share with the class. Students may choose
their own method for the presentation — PowerPoint presentations, posters,

written reports, monologues or any other acceptable choice.

. The influential woman who they choose need not come from the student

activity sheet. The woman should, however, be someone who has had

national impact.


http://www.pbs4549.org/decades

Materials

* Activity sheet

* Internet access or reference texts

Students can find information about the women listed on the activity sheet by going to http://www.pbs4549.org/decades.

Loabuation

Presentation Rubric

pletely prepared and
has obviously re-

hearsed.

prepared but might
have needed a few

more rehearsals.

what prepared, but it is
clear that rehearsal is

lacking.

CATEGORY Excellent Good Satisfactory Needs
Improvement
Content The student shows a The student shows a The student shows a The student does not
full understanding of good understanding of | good understanding of | seem to understand
the topic. the topic. parts of the topic. the topic very well.
Preparedness The student is com- The student seems The student is some- The student does not

seem at all prepared

for the presentation.

Stays on Topic

The student stays on

topic all of the time.

The student stays on
topic 90 percent to 99

percent of the time.

The student stays on
topic 75 percent to 89

percent of the time.

It is hard to tell what

the topic was.

Enthusiasm

Facial expressions and
body language
generate a strong
interest and enthusi-
asm in others about

the topic.

Facial expressions and
body language
sometimes generate a
strong interest and
enthusiasm in others

about the topic.

Facial expressions and
body language are
used tfo try to generate
enthusiasm, but seem

somewhat faked.

There is very little use
of facial expressions or
body language. The
student does not
generate much interest
in the topic being

presented.



http://www.pbs4549.org/decades

One hundred years ago, many people believed a woman's place was in the home. Women were excluded from

voting booths, most universities and all but a few professions. Now women can be found in the halls of Congress, in

science labs, on athletic fields and even in outer space. However, they didn't arrive there overnight.

Listed below are quotes from some of the extraordinary women who helped redefine a woman's place in our nation.

Read what they had to say. Can you figure out who said it2

4.

. “Vice president — It has such a nice ring to it.”

A. Geraldine Ferraro
B. Alice Paul

C. Eleanor Roosevelt

. “I' thought | could do more by organizing farm workers than by trying to teach their hungry children.”

A. Margaret Sanger
B. Jane Addams

C. Dolores Huerta

. “"Each suburban wife struggled with it alone. As she made beds, shopped for groceries, ate peanut butter sandwiches with her

children, chauffeured Cub Scouts and Brownies, she was afraid to ask the question — ‘Is this all””
A. Gloria Steinem
B. Betty Friedan
C. Jane Fonda

"Over increasingly large areas of the United States, spring now comes unheralded by the return of the birds, and the early
mornings are strangely silent where once they were filled with the beauty of birdsong.”

A. Grace Hopper

B. Dian Fossey

C. Rachel Carson

. “The camera is an instrument that teaches people to see without a camera.”

A. Dorothea Lange
B. Pearl S. Buck
C. Oprah Winfrey

. “The Army asks ‘Be All You Can Be.” Today | can honestly tell you that | have been all that | could be. I have risen farther

than | ever dared hope.”
A. Madeleine Albright
B. Sandra Day O’'Connor
C. Claudia Kennedy
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Choose an influential woman — someone who has left an indelible mark on our nation. Find out as much as you can

about her. How did she change what was happening around her2 Be sure to include the “hows and whys” of her
influence, as well as memorable quotes or words of wisdom and pictures. Be prepared to present your findings to the

class.

Choose a form for your presentation.
* PowerPoint
* Posters
* Written report
* Monologue (in costume)
* Interview
* Brochure

¢ Journal entries

e Other

You can go to http://www.pbs4549.org/decades to find sites about these influential women.


http://www.pbs4549.org/decades

The 7920s

* The Waste Land by T.S. Eliot — The ultimate indictment
of the modern world’s loss of personal, moral and

spiritual values.

* The New Negro by Alain Locke — A hopeful look at

the Negro in America.

* The Great Gatsby by F. Scott Fitzgerald — The

American dream that anyone can achieve anything.

* Strange Interlude by Eugene O'Neill — A look at 30

years in the life of a modern woman.

* The Sun Also Rises by Ernest Hemingway — The lost

generation of expatriates.

* Babbitt by Sinclair Lewis — A satirical look at smalll

town life.

* The Sound and the Fury by William Faulkner — Details
the moral decay of the Old South.

* Their Eyes Were Watching God by Zora Neale

Hurston — Life in a black community.

[he 7930s

* The Grapes of Wrath by John Steinbeck — Chronicles
the life of a displaced Oklahoma family that had lost
its farm to the drought of the Dust Bowl.

* Studs Lonigan by James T. Farrell — A trilogy of novels
about an Irish-American’s attempt to rise above his

poor beginnings.

* Native Son by Richard Wright — Takes on the issue of
racial prejudice and the plight of blacks.

* Tobacco Road by Erskine Caldwell — Describes the

life of poor whites in the rural South.

Books That Defived the Tines

The 7940s

* The Naked and the Dead by Norman Mailer — A
novel about the adventures of a 14-man infantry
platoon stationed on a Japanese-held island during

World War Il

Young Lions by Irving Shaw — The lives of a German

and two Americans are affected by four years of war.

A Bell for Adano by John Hershey — A young war
correspondent has proven himself as a reporter and
now wishes to extend his range by becoming a

novelist.

* The Human Comedy by William Saroyan — A
collection of about 100 linked stories and novels by

the French realist writer Honore de Balzac.

Black Boy by Richard Wright — A masterful recording

of the author’s own life.

» Common Sense Book of Baby and Child Care by Dr.
Spock — Provides sensible, compassionate advice and

hard-core how-to-do-it tips.

The 7950s

* The Martian Chronicles by Ray Bradbury — A
haunting collection of short stories that chronicles

humankind’s colonization of Mars.

* |, Robot by Isaac Asimov — A brilliant robot
psychologist’s life is bound up with the history of the
robots from their beginnings as the speechless victims

of humans to a different conclusion.

* The Roman Spring of Mrs. Stone by Tennessee
Williams — Tells about unrequited love, the seamy side
of sexuality, the bitter side of aging and omnipresent

reminders of mortality.



* The Caine Mutiny by Herman Wouk — A novel that
championed conservative morals such as valor,

chivalry, patriotism and loyalty.

The Caicher in the Rye by J.D. Salinger — The account
of three disoriented days in the life of a troubled 16-
year-old boy.

The Grass Harp by Truman Capote — The story of

three endearing misfits.

Giant by Edna Ferber — Steers us through the whole

complexity of west Texas life.

East of Eden by John Steinbeck — A novel that tells the
stories of three generations of families and focuses on

the theme of good against evil.

The Bridges of Toko Ri by James Michener — A World
War Il hero, enjoying the civilian life with his family, is

called back to war in Korea.

A Raisin in the Sun by Lorraine Hansbury — A novel
that anticipated many of the issues that were to divide

American culture during the 1960s.

Laughing to Keep From Crying by Langston Hughes —
examines how humor is used in black culture as a

source of expression and healing.

Go Tell It on the Mountain by James Baldwin — A
classic that brings Harlem and the black experience

vividly to life.

The 7960s

* The Silent Spring by Rachel Carson — Surveys
mounting evidence that widespread pesticide use

endangers both wildlife and humans.

* The Games People Play by Eric Berne — Introduces
games as ritualistic transactions or behavior patterns
between individuals that can indicate hidden feelings

or emotions.

Valley of the Dolls by Jacqueline Susann — A sensa-
tional story of three pill-popping movie stars that

perfectly crystallized the decadence of the 1960s.

In Cold Blood by Truman Capote — A painstaking
portrait of a family’s character, activities and commu-

nity status during the last days before their murder.

* The Feminine Mystique by Betty Friedan — A detailed
exploration of the author’s beliefs about women'’s

unhappiness.

Unsafe at Any Speed by Ralph Nader — A 1965
book alleging that unsafe automobile design was the

major contributor to highway accidents.

Electric Kool-Aid Acid Test by Tom Wolfe — A portrait
of the coterie that gave the hippie world of the 1960s

much of its philosophy and vocabulary.

Lesson Flan Sites

The following sites have lesson plans that are already

prepared for many of the books listed above:

* Spark Notes — http://www.sparknotes.com

¢ Doucette Index K-12 index to books and Web sites —
http://www.educ.ucalgary.ca/litindex

e S.C.O.R.E. CyberGuides Web resources on novels —
http://www.sdcoe.k12.ca.us/score/cyberguide.html

Some story summaries come from eNotes found at

http://www.enotes.com.


http://www.sparknotes.com
http://www.educ.ucalgary.ca/litindex
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.enotes.com

Standards

Language Arts
Grade 10
Writing Applications,
Benchmark A
6. Produce informal writings (e.g.,

journals, notes and poems) for
various purposes.

&/ﬂ//& /&J‘K‘W/( /0 /d/(

This is a pre-reading activity for introducing the book The Things
They Carried, by Tim O’Brien. It is a collection of stories about
American soldiers in Vietnam. The title refers to the physical
things the soldiers carried into battle, but also the emotional
baggage they carried throughout the war and after they re-
turned home.

Frocedures
1. Have students empty their pockets and place the items on their desks.

2. Direct them to write about what they “carry.” Encourage them to write

about the hidden baggage they carry with them also.
3. Have students then move about the room to several stations, each with
items related to the book:
1. Boots and shoes
2. Afilm clip about the Vietnam War
3. Photographs
4. Poetry

4. After students have seen the items at the stations, they should write about

their reactions in their journals.

/%lfe/‘/&/ff

e The Things They Carried, by Tim O'Brien

¢ ltems related to the Vietham War

Loaluation

No evaluation is given. This is the introductory activity for study of the book The

Things They Carried.



Of te 7920¢
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Standards

Social Studies

Grade 10
History, Benchmark F

The United States in the 20th Century
9. Analyze the major political,
economic and social develop-
ments of the 1920s including:

a. The Red Scare.

d. Immigration restrictions,
nativism, race riots and the
reemergence of the Ku Klux
Klan.

/Vem;ﬁ@ae/é Pﬁg/'eazf

Students are divided into two groups to create rival
newspapers that take different stands on problems in
1920s society. One of the newspapers is to be ex-
tremely conservative in its viewpoints and the other is to
take a more liberal stance toward the issues. The stu-
dents research and analyze these issues and write the
articles with facts, but bend the article to fit their paper’s

beliefs on these topics.

0@2&&%@@
e Students will do research on the topics associated with political and social
turmoil that existed in the 1920s.

e Students will create the front page of a newspaper using at least seven

articles from the research that they have completed.

e Students will present their newspaper to the class and teacher.

Iine Meeded

This activity will take three classroom periods to complete. The fourth classroom
period will be used for presentation of these newspapers to the teacher and

the opposing newspaper team.

Frocedures

1. Divide the class into two rival newspaper groups. Assign one group a
conservative position and the other a liberal position to cover these topics:
the Red Scare, immigration restrictions, race riots and the reemergence of
the Ku Klux Klan.

2. There can be up to seven different articles included in their newspaper. All
five topics must be addressed in some way on the front page of this

newspaper. Photographs and illustrations are encouraged.

3. If the class is large, students can work in pairs on the articles.

D,



4. Tell the students that these papers are printed in New
York City sometime during the mid-1920s.

5. The students are to name their newspapers.

6. Articles should be laid out in such a fashion that the
newspapers look professional. This can be done using
poster board, regular paper or a computer program

such as Publisher or lllustrator.

For links for this lesson, students can go to
http://www.pbs4549.0rg/decades.

/%&‘e/‘/&/ff

¢ Text book

¢ |nternet connection

7. Students in each group will choose an editor who will
decide on the layout, check the content and information
of each article and edit for correct grammar and

spelling.

8. Students should include pictures when possible.


http://www.pbs4549.org/decades

Loabuation

Rubric for A Decade of Turmoil: Newspaper Project

Exemplary
(5 points)

Accomplished
(4 points)

Developing
(3 points)

Beginning
(2 points)

byline picture and
caption. Each is of
interest and well-
written. Answers all
journalistic questions.
Historical content is
excellent and well-
developed.

title, byline, picture
and caption. Most
articles are of interest
and answer the
journalistic questions.
Theme is more
consistent. All writers’
work is included.
Historical content is
good.

included. Some
articles have title,
byline, picture and
caption. Some are of
interest. Journalist
questions not an-
swered. Inconsistent
theme. Historical
content present but not
developed.

Layout of Neat, typed and At least four of the More of the assigned Some assigned topics
News professional, with topics are included. topics included and a are included, but
paper o .
column format, Includes limited column format is newspaper lacks
pictures and captions. articles, pictures and attempted. More use column format. Zero to
Pictures are included, captions. Professional, of pictures, captions, limited use of pictures,
articles have titles and | typed and has some titles and bylines. Less captions, titles or
bylines, all five topics fillers. White space still | blank space. Some bylines. Too much
are addressed and apparent. professionalism blank space in the
project has headline evident. layout. Lacks profes-
info. Includes fillers sionalism.
such as ads or
personals. No extra
white.
Articles Articles have title, Most articles contain a | More writers” works Less than one article

from each writer
included. Very limited
use of titles, pictures,
bylines and captions.
Historical content
weak.

Grammar and
Mechanics

One or no grammati-
cal or mechanical
errors.

Two to six grammatical
or mechanical errors.

Seven to 11 grammati-
cal or mechanical
errors.

Twelve or more
grammatical or
mechanical errors.

Content

Each writer contrib-
uted at least one
article and at least two
members have two
articles. Also includes
cafchy ads, interesting
job descriptions and
other fillers. The theme
of the paper is
followed throughout.
Lots of artistic appeal.

Each writer contrib-
uted at least one
article. Some ads and
fillers are included,
although not quite as
catchy. Follows a
theme. Some artistic
appeal.

Two or three writers
wrote at least one
article, but most were
written by only one
writer. Some fillers, but
limited thought is put
into it. No artistic
appeal.

Avrticles written by two
or fewer writers. No
artistic appeal. No
fillers. Did not do the
assignment of making
a newspaper.

For links for this lesson, students can go to hitp://www.pbs4549.org/decades.



http://www.pbs4549.org/decades

Standards

Social Studies

Grade 10
History, Benchmark F

The United States in the 20th Century
9. Analyze the major political,
economic and social develop-
ments of the 1920s including:

c. African-American migration
from the South and the
North.

Language Arts

Grade 10
Writing Process, Benchmark A

Prewriting
1. Generate writing ideas through
discussions with others and from

printed material, and keep a list of

writing ideas.

[ e ?/%QL%Z&/M Lion: A4 Lettor Home

Students write a letter as if they are a black person
moving from the South to the North during the period
known as “The Great Migration.” Students research the
conditions in the South that pushed black Americans
from their homes and the situations in the North that

pulled them from their homes.

Dbjectives
e Students will research the Great Migration by using materials given to

them by the teacher.
¢ Students will take notes from these materials.

o Students will construct a letter to explain why they left the South to come

to the North during this period of time.

Tine MNeeded

This project can be done using two classroom periods. The students should
have one class period for reading and taking notes, and the other period for

writing the letter.

Frocedure

1. Give students the following information to read:
a. “The Great Migration” hitp://www.inmotionaame.org/

print.cfm@migration=88&bhcp=1

b. “Seven Letters From the Great Migration” http://
historymatters.gmu.edu/d/5332/

c. “We Thought State Street Would Be Heaven ltself: Black Migrants
Speak Out” hitp://historymatters.gmu.edu/d/5337

2. Students should take notes over the material that they are reading.
3. Review how to write a “friendly letter.”

4. Using the notes that they have taken, students are to construct a letter

dated sometime during the 1920s.


http://historymatters.gmu.edu/d/5332/
http://historymatters.gmu.edu/d/5332/
http://historymatters.gmu.edu/d/5337

5. Students are to take on the persona of black person

who has moved from the South to the North during this

time period.

6. The letter should be written to a loved one back home

explaining why they moved to Chicago during this

period in time.

Note

7. For more information on the Great Migration, students

can go fo http://www.pbs4549.org/decades.

For those teachers who are required to use letter grades, they can easily convert the scores or an average of the total score to a

letter grade.

*1=D,2=C,3=Band4=A

* Anything below a “1” obviously constitutes the grade “F”

* If you need number grades, use 1 =74, 2 =83, 3 = 92 and 4 = 100. Use judgment for below-74 projects.

Loaluation

Letter Rubric for The Great Migration: A Letter Home

is cleverly presented.

CATEGORY 4 3 2 1
Historical Letter is creatively Letter shows good Letter shows an Letter shows little
Content designed with easily information about the inadequate amount of | information pertaining
read text. Has an Great Migration. information on the to the Great Migra-
abundance of Great Migration. tion. Information is too
information on the general and presented
Great Migration. in a boring manner.
Information, Information is accurate | Information is well- Some information is Information is poorly
Style, Audience, and complete, is written and interesting provided but is limited written, inaccurate or
Tone creatively written and to read. or inaccurate. incomplete.

Accurate Parts of
the Friendly
Letter

Letter is complete with
all required elements.

Some friendly letter
elements may be
missing.

Most friendly letter
elements are out of
place or missing.

Improper form is used.

Grammar,
Punctuation and
Choice of Words

Excellent job on
presentation, style,
grammar and punctua-
tion.

Style, purpose,
audience, grammar
and punctuation are
all fair and indicative
of a friendly letter.

Information is
mislabeled or missing.
Inaccurate punctuation
or grammar.

Grammar, punctuation
and choice of words
are poor for a friendly
letter.

Following Class-
room Guidelines
and Directions

Students are always
on task, stay in their
own area and work
quietly. Students follow
project directions and
classroom directions.

Students stay in their
area and talk quietly
to their own partner

only.

Students occasionally
leave area without
permission.

Students are often out
of their area without
permission and are
disruptive to the class.



http://www.pbs4549.org/decades
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Standards

Social Studies
Grade 10
History, Benchmark F

The United States in the 20th Century
9. Analyze the major political,
economic and social develop-
ments of the 1920s including:

e. The Roaring ‘20s.

Skills and Methods,
Benchmark B

Communicating Information
3. Analyze one or more issues and
present a persuasive argument to
defend a position.

a. National Organization of

Women (NOW).

b. American Indian Movement

(AIM).

c. United Farm Workers.

Students break into groups and research the Roaring
'20s. Each group chooses one of the topics listed below.
Their group specializes on that topic and presents the

information that they find to the rest of the class.

ﬁé/@&f/a@&’
e Student will research topics associated with the Roaring ‘20s.
* Students will discuss and write seven facts about each topic.

e Students will present what they have learned to the class as a whole.

Iine MNeeded

This lesson should take no more than five classroom periods: two periods to
research the topic, one to prepare the presentation and one or two to make

group presentations.

/D /"0066{ are

1. Divide the students into five groups.

2. The teacher can put the topics on cards and have a random selection or
direct which group gets which topic. Each group will become an expert on

the topic selected for it.

3. Students in each group will research their topic. They will be responsible

for finding at least seven of the most important facts about their topic.

4. The students in each group will present their findings, teaching all seven
facts that they have learned. Students should think about how they learn

best and model that technique in their presentations.

5. Presentations could be in formats including posters, video, PowerPoint, skits

or songs.

6. Students in each group may also give a quiz about their topic.
7. For more information on the Roaring ‘20s, students can go to

http://www.pbs4549.org/decades.
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* Movies and radio

* Fads and fashion

* The lives of women (i.e., Flappers)

* “Flaming Youth”

¢ Automobiles

Loaluation

* Quizzes over the material presented

* Group Presentation Rubric

Group Presentation Rubric

Materials

¢ Student worksheet

* |nternet

¢ Text reference

Exemplary Accomplished Developing Beginning
(4 points) (3 points) (2 points) (1 points)

Organization Students present Students present Audience has difficulty | Audience cannot
information in logical information in logical following presentation understand presenta-
sequence that sequence that because presentation tion because there is
audience can follow. audience can follow. jumps around. no sequence of

There are only minor information.
organizational
problems.

Subject Students demonstrate Students are at ease Students are uncom- Students do not have

Knowledge full knowledge (more with expected answers | fortable with informa- grasp of information
than required) by to all questions, but fail | tion and are able to and cannot answer
answering all class to elaborate. answer only rudimen- questions about
questions with tary questions. subject.
explanations and
elaboration.

Public Speaking Students use a clear Students’ voices are Students’ voices are Students mumble,
voice and correct, clear. Students low. Students incor- incorrectly pronounce
precise pronunciation pronounce most words | rectly pronounces terms and speak too
of terms so that all correctly. Most terms. Audience quietly for entire
audience members audience members members have difficulty | audience to hear.
can hear presentation. can hear presentation. hearing presentation.

Group Everyone in the group | Three people in the Two people in the One person in the

Participation parficipates in the group participates in group participates in group did the entire
presentation. the presentation. the presentation. presentation.

Use of Graphics Students’ graphics Students’ graphics Students occasionally Students use unneces-

and/or Props and/or props explain and/or props relate to | use graphics and/or sary graphics and/or
and support presenta- text and presentation. props that rarely props or no graphics
tion. support text and and/or props.

presentation.

For more information on the Roaring ‘20s, students can go to http://www.pbs4549.org/decades.



http://www.pbs4549.org/decades

() vOe v

Date

Large Topic: The Roaring ‘20s Your topic:

Your job is to find out the important information about your topic in the Roaring ‘20s. Select
seven of these facts that you deem most important and write them in the first table below.

1. Research important facts about your topic.

2. Decide on seven facts that you think are the most important in your area of study and write them in the space below.




3. Now plan your presentation. How will you teach about your topic2 Think about how you learn best. You may use PowerPoint,

a video, a poster project, a skit or any other approved presentation device to teach this lesson to the class. Be sure to get

teacher approval for your method of presentation. Remember to use pictures or drawings to make your presentation more

interesting.




Standards

Social Studies

Grade 10
History, Benchmark F

The United States in the 20th Century
9. Analyze the major political,
economic and social develop-
ments of the 1920s including:

e. Harlem Renaissance.

Students read selected poems by Langston Hughes and
analyze them to learn about the social climate of this
time period. Students also work individually to research

other artists of the Harlem Renaissance.

ﬁé/w&‘/?fw
o Students will read poems by author Langston Hughes.

e Students will analyze how these poems were a response to the political

and social times.

e Students will create and discuss a poster prepared about an artist of the

Harlem Renaissance.

Tine Meeded

This lesson should take three classroom periods as well as two nights of

homework to complete the project.

/D /"00&6{ are

1. Have students read in their textbook about the Harlem Renaissance.
2. Discuss as a class this historic period.

3. Provide several poems by Langston Hughes. Have students read and
analyze the poems. As a class, discuss the evidence of the political and
social climate contained within these poems. Students can find information
about Langston Hughes as well as some of his poems at
http://www.pbs4549.0rg/decades.

4. Have students research the Harlem Renaissance and choose another artist
to study. Each student should prepare a project (poster, display board or
PowerPoint presentation) to help other students learn about these individu-

als.

5. Display these posters and display boards around the room and have each
person present their findings, including reading segments of their writing or

showing images of their artistic contributions.


http://www.pbs4549.org/decades
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Literature

¢ Charles W. Chesnutt
¢ Clause McKay

Artists

¢ James Weldon Johnson

¢ Countee Cullen

¢ Jesse Redman Fauset
* Rudolf Fisher

e Sterling A. Brown

¢ Zora Neale Hurston
* Nella Larsen

¢ Claude McKay

¢ Jean Toomer

Loaluation

Project Rubric

¢ Hale Woodruff

* Palmer Hayden

¢ Edward Burra

* Jacob Lawrence

* John T. Biggers

¢ Lois Mailou Jones
¢ William H. Johnson

Musicians

¢ Joe Oliver

* Duke Ellington

* Louis Armstrong

Jelly Roll Morton

* Bessie Smith

* Ma Rainey
¢ Mamie Smith

CATEGORY

Expert
4

Intermediate
3

Novice
2

Beginner
1

Poster Title

Presents a concise
lead-in to the poster.

Gives very little
information about the
type of arfist.

Does not give any
information about the
type of arfist.

No title, name or date.

spelling are correct.

two errors.

two errors.

Pictures Presents a visually Presents a visually Presents a somewhat No pictures, lacks
appealing and appealing, accurate visually appealing use | details, confusing.
accurate presentation use of pictures and of pictures but is not
of pictures including placement. accurate.
location.

Labels Shows all labels Shows all labels with Shows few labels or No labels.
accurately. few errors. inaccurate labels.

Content Contains numerous Contains numerous Contains some facts Contains few or
facts with interesting facts. with limited details. inaccurate facts.
details.

Writing All grammar and There are only one or There are more than There are very

frequent grammar

and/or spelling errors.




Loabuation

PowerPoint Rubric

Requirements (To
be Filled in by
Teacher)

cards, five or more
graphics from outside
sources, five or more
animations and several
advanced features,
such as video, 3-D or
sound.

cards, at least three
graphics from outside
sources, at least three
animations and some
advanced features,
such as video, 3-D or
sound.

less, fewer than three
graphics from outside
sources, fewer than
three animations and
few advanced
features, such as
video, 3-D or sound.

CATEGORY Expert Intermediate Novice Beginner
4 points 3 points 2 Points 1 point
Topic/Content Covers topic com- Includes essential Includes some Includes little essential
pletely and in depth. information with most essential information information and one or
Includes properly cited | sources properly cited. [ with few citations and two facts.
sources and complete Includes enough few facts.
information. Encour- elaboration to give
ages readers to know readers an understand-
more. ing of the topic.
Technical Includes at least ___ Includes at least ___ Includes ___ cards or Includes ___ cards or

less, few graphics from
outside sources and
few animations or

advanced features.

Mechanics

Grammar, spelling,
punctuation, capitali-
zation are correct. No

errors in the text.

Includes two or three
grammatical errors,
misspellings, punctua-
tion errors, etc.

Includes three or four
grammatical errors,
misspellings, punctua-
tion errors, etc.

Includes more than five
grammatical errors,
misspellings, punctua-

tion errors, etc.

Oral
Presentation
Skills

Communicates ideas
with enthusiasm,
proper voice projec-
tion, appropriate
language and clear
delivery.

Communicates ideas
with proper voice
projection. Adequate
preparation and
delivery.

Some difficulty
communicating ideas
due to voice projec-
tion, lack of prepara-
tion or incomplete
work.

Great difficulty
communicating ideas.
Poor voice projection.
Little preparation or
incomplete work.

Scale: 18-20=Expert

15-17=Intermediate

10-14=Novice

6-9=Beginner




Standard

Social Studies
Grade 10
History, Benchmark F

The United States in the 20th Century
9. Analyze the major political,
economic and social develop-

ments of the 1920s including:

b. Women's right to vote.

A Womans

Students are assigned topics that reflect the issues sur-

1wht to Vlote

rounding women’s changing roles during the 19th and
20th centuries. Assuming the point of view of individuals
from the time period, the students use what they have
learned to debate whether women should have greater
rights, including the right to vote. To prepare for the
debate, the students research how a woman'’s social
and political activism led to an expansion of their rights

and roles in society.

&é/é&b‘/&e@
e Students will research the causes that led women to gain the right to vote

in 1920.

¢ Students will express their researched views in a classroom debate.

Iine Needed

Students will need at least three class periods to research the topics. Students
will need one classroom period to prepare their position and one class period
for the debate.

Frocedure

1. Divide the class into two groups — those who will argue for expanding

women'’s rights and those who will argue against it.

2. Have students research the role of women in the following areas:
* Abolitionism
* The expansion of suffrage to black men
* World War | workforce
* Reforms in education during the Progressive Era
* Women and the labor movement
* Women's role in temperance

* Women'’s role in society during the 19th and 20th centuries.



3. Tell students that you will act as the moderator. Review rules for debate. Debate rules can be found at

http://www.urbanedpartnership.org/uclasp/ISSUES/bringing_water/debate.htm. Explain that the group will give an

opening statement and have time for a rebuttal and closing arguments. Students may also want to look at the site

http://www.paulnoll.com/China/Teach/debate-advice.html, which gives advice on debating.

4. Students may want to use the sites at http://www.pbs4549.org/decades to do research on women’s rights.

Loaluation

* Use the Women’s Right to Vote rubric to assess students’ performances.

* Have students reflect on their own performance and use the rubric to judge how well they met the criteria.

e Ask students: Which movement most greatly affected women'’s rights2 Why?

Women'’s Right to Vote Rubric

CATEGORY

4

3

2

Organization
and Clarity:
Viewpoints and
responses are outlined
both clearly and

Completely clear and
orderly presentation.

Most clear and
orderly in all parts.

Clear in some parts
but not overall.

Unclear in most parts.

Reasons are given to
support viewpoint.

relevant.

orderly.
Use of Most relevant reasons Most reasons are Some relevant reasons Few or no relevant
Arguments: are given in support. given; most are are given. reasons are given.

Use of Examples
and Facts:
Examples and facts are
given to support
reasons.

Many relevant
supporting examples
and facts are given.

Many examples/facts
are given; most are
relevant.

Some relevant
examples/facts are
given.

There are few or no
relevant supporting
examples/facts.

Use of Rebuttal:
Arguments made by the
other teams are
responded to and dealt
with effectively.

Many effective
counterarguments are
made.

Some effective
counterarguments are
made.

Few effective
counterarguments are
made.

No effective
counterarguments are
made.

Presentation
Style:

Tone of voice, use of
gestures and level of
enthusiasm are
convincing to audience.

All style features are
used.

All style features are
used, most convinc-

ingly.

Few style features are
used convincingly.

Few style features are
used, and not convinc-

ingly.
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Standards

Social Studies

Grade 10

History, Benchmark F

The United States in the 20th Century

10. Analyze the causes and

consequences of major political,
economic and social develop-
ments of the 1930s with
emphasis on:

a. The Great Depression.
b. The Dust Bowl.
c. The New Deal.

Oral ﬁf&&‘w‘a&' [ fre Igﬁeat ﬁe/ﬁmm’m

Students attempt to learn about the culture of the 1930s
by conducting personal interviews with people that lived
during the Great Depression. After conducting their
interviews, the students share their information with the
entire class. As the class members are exposed to the
interviews conducted by their peers, they attempt to
identify common themes that apply to the economic,
social and political realms of people’s lives during the

Great Depression.

ﬁé/wb‘/?fe&
o Students will interview a person living during the 1930s.

e Students will present information to the class.

Iine Meeded

1. It is advisable to announce this assignment prior to beginning the Great
Depression/1930s unit, as students will need ample time to identify,

contact and speak with their interview subjects.

2. Once the interviews are submitted, the students will need two or three
class periods for the purpose of reading, listening to, viewing and

discussing the interviews.

/0 /‘acea/a/*e

1. Discuss with students the purpose and benefits of conducting personal

interviews with people who lived during the Depression era.

2. Emphasize to the students that they will need to be polite but persistent
“investigative reporters.” Sometimes interview subjects will not initially
volunteer useful information. The student conducting the interview will
need to guide the interview subject toward the subject matters that are of

interest. A Great Depression Sample Questions handout is provided in this

section.



3. It is recommended that students be made aware of this

Jeacher ﬂ(foﬁm Lion

1. Students may use the Web site
http://www.pbs4549.org/decades to find information

on this topic.

assignment when the study of the Great Depression

begins so that they can identify an interview subject and
set up an interview time. However, inferviews should not
be scheduled until at least some of the material from the

unit has been covered in class. This will allow the 2. They can also search the Web using the following

students to be more aware of some of the issues themes:

relevant to the time period that they will discuss during a. Frugality

the interviews. ) ) )
b. Food — simple, inexpensive meals

4. A complete unit titled Speaking of History: Doing Oral ¢. Generosity/sharing with neighbors or even

History Projects is available at

http://www.pbs4549.org/history.

strangers

d. Simple games and other forms of entertainment

5. Interviews can be captured by way of video or audio . Odd jobs/partiime employment

recordings or written answers. It is suggested that
regardless of the format the interviewer is using, a f. Evidence of subsistence farming/gardening
written transcript be submitted as well. Offer students

some form of an incentive to motivate them to record
Materiale

1. The classroom should have a VHS/DVD player and a

cassette tape recorder available.

their interview on video. This format is likely to be the
most engaging for the purpose of reviewing the

interview.

6. Be aware of the fact that some students may not be

able to identify a person to interview. It is suggested

that prior to making this assignment, the teacher contact

. Once this assignment has been given and sample

interviews are available, it may be advisable to provide

an example to the class. Examples can be found at

local assisted livi facility for th f
alocalassisied ving or care factlly forfhe purpose © http://www.pbs4549.org/history/hotlist.htm. Once at

establishing potential interview contacts for students.
9P this site, choose the Sample Sites link.
7. As an additional part of this assignment or for extra
credit, the teacher may encourage students to look for a

popular food or recipe from the Depression era. The

Loaluation

1. Students must keep a record of the themes that they

item may come from the student’s interview source, a
cookbook from this era or a reliable Internet source.

Students may then prepare the food item for the class identify during the presentation of the inferviews

and share the recipe or other information. conducted by their classmates.

2. The written version of the transcript should be evaluated
on an individual basis. Each interview will generate
different information; therefore, it is difficult to assign a

point value for specific information.

3. After the class discussion of interview themes/trends, it
would be appropriate to evaluate student comprehen-
sion by quizzing them on the identified trends. Require
the students to support the existence of their identified

trend by citing one or two examples from the interviews.

4. The following Interview Rubric could also be used to

evaluate the interview process.


http://www.pbs4549.org/history
http://www.pbs4549.org/decades
http://www.pbs4549.org/history/hotlist.htm

Interview Rubric

CATEGORY

20

15

10

5

Knowledge
Gained

Student can accurately
answer several
questions about the
person who was
interviewed and can
tell how this interview
relates to the material
being studied in class.

Student can accurately
answer a few ques-
tions about the person
who was interviewed
and can tell how this
interview relates to the
material being studied
in class.

Student can accurately
answer a few ques-
tions about the person
who was inferviewed.

Student cannot
accurately answer
questions about the
person who was
interviewed.

Preparation

Before the interview,
the student prepared
several in-depth and
factual questions to
ask.

Before the interview,
the student prepared a
couple of in-depth
questions and several
factual questions to
ask.

Before the interview,
the student prepared
several factual
questions to ask.

The student did not
prepare any questions
before the interview.

Follow-up

Questions

The student listened
carefully to the person
being interviewed and
asked several relevant
follow-up questions
based on what the
person said.

The student listened
carefully to the person
being interviewed and
asked a couple of
relevant follow-up
questions based on
what the person said.

The student asked a
couple of follow-up
questions based on
what the student
thought the inter-
viewee said.

The student did not ask
any follow-up ques-
tions based on what
the interviewee said.

Report Writing

The report is well
organized and
contains accurate
quotations and facts
taken from the
interview.

The report is well
organized and
contains accurate facts
taken from the
interview.

The report contains

accurate quotations
and facts taken from
the interview.

The report is lacking
facts and quotations
from the interview, or
the quotes and facts
are not accurately
reported.

Politeness

The student never
interrupted or hurried
the person being
interviewed and
thanked him or her for
being willing to be
interviewed.

The student rarely
interrupted or hurried
the person being
interviewed and
thanked him or her for
being willing to be
interviewed.

The student rarely
interrupted or hurried
the person being
interviewed, but forgot
to thank the person.

Several times, the
student interrupted or
hurried the person
being interviewed, and
forgot to thank him or
her.
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History is much more than remembering facts. History is all around us. It's in our families and in our communi-
ties. Doing this Great Depression project allows you to probe the memories of older people — to ask them to
tell you stories about their experiences. It allows you to become a producer of historical knowledge, rather

than a passive absorber of historical information.

Depression/New Deal Era Interview

1. This assignment requires you to conduct an interview with a person who lived during the Great Depression era. Ideally, your

interview subject should have been born in the 1920s or earlier.

a. Potential interview subjects may include grandparents, great-grandparents, other relatives, neighbors, acquaintances of

relatives and neighbors.

b. Another option is to try a local nursing home or living facility for the elderly.

2. You are playing the role of an investigative reporter for this assignment. Some interview subjects may not provide the best
information initially. Consequently, you must be persistent, but polite, as you conduct your interview. Also, be creative in the
manner that you ask your questions. Rephrase a question or come back to it at a later time in the interview if you are not

satisfied with the response given. Try to ask questions that require answers of more than one or two words.

3. Here are some questions that might be of use during the interview:

a. Background information
i. Age
i. Place of birth
iii. Place of residency during the Depression era
iv. Living conditions, housing and clothing

v. Family information

b. School
i. Transportation to and from school
ii. Description of school
iii. Activities
c. Work
i. Which family members worked
ii. What type of work the family members did
iii. Information about anyone who worked for a New Deal agency
iv. Whether family members or neighbors were unemployed during this era

v. Information about any “bartering” that occurred during this time period



d. Meals/food

i. The most common types of meals

ii. Whether the family participated in any self-subsistence farming or gardening

iii. If the family shared food with neighbors or anyone else
e. Favorite pastimes

f. Banks/stock market
i. If family or friends had to deal with bank foreclosures, and what happened

ii. If the person was aware that family, friends or neighbors had hiding places for their money

g. Opinions on Franklin Delano Roosevelt’s Depression era policies
i. Whether they were adequate

ii. Whether he exercised too much control

h. Miscellaneous stories

4. Due date:

5. Points available:

6. Format/work to be turned in

a. A typed transcript of the interview
i. Transcript should be in a question-and-answer format as much as possible
ii. Transcript should include your reactions and perceptions related to the comments made by the person you interviewed

(use a different font style)
b. A videotape or audiotape recording of the interview, which is worth ___ points of extra credit

c. A handwritten note from your parent or guardian verifying the fact that you did conduct an interview
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Since | have no relatives who lived in the United States during the Great Depression, | had to visit a nursing
home. | visited Arbors at Fairlawn. When | asked the activities director at the nursing home, she was able to
arrange an interview with Steven Douglas. He seemed somewhat coherent and he was able to provide
some decent information; however, he was unable to remember many of the events during the Great Depres-
sion and he was unable to provide answers for some of the questions | asked him. When | asked him about

some events that happened to him, he was unable to tell me stories.

1. Mr. Douglas could not remember how old he was but he said that he was older than 80. (To me, he seemed to be about 90

years old.)

2. During the Great Depression, he lived in Spencer, W.V., with his parents, three sisters and two brothers.

3. He lived on a farm that his father owned. However, he did mention that he went to Parkersburg to make cars for a while. Mr.
Douglas’ father had drilled oil wells, the oil of which was made into gasoline. His father also worked at a post office for a

time. Mr. Douglas’ father, Aubry, helped build a new post office and according to Mr. Douglas, his father was a politician.

4. Because he lived on a farm, they “made their own food and raised it.”

5. When | asked him what he did for fun, he said that there was “hardly” any fun. He kept repeating that they only “tried to stay

1

alive, and get food. No fun

6. Mr. Douglas, when | asked him what he thought of President Roosevelt, said “Roosevelt was really something.” He said that
just thinking about President Roosevelt made him shiver. He described Roosevelt as a “marvelous man” with a “strong mind
and will” whom “everybody liked.” According to Mr. Douglas, if President Roosevelt “said anything, that was it.” He felt that
President Roosevelt did a great job “getting the country together.”

7. When | asked him about Roosevelt's political opponents, he said that he has heard the names but he was not able to give me

information on them.



Standards

Social Studies

Grade 10
History, Benchmark F
The United States in the 20th Century
10. Analyze the causes and consequences of major
political, economic and social developments of the
1930s with emphasis on:

b. The Dust Bowl.

Language Arts

Grade 10
Writing Process
All indicators apply.

Writing Applications, Benchmark D
4. Write informational essays or reports, including
research, that:

a. Pose relevant and tightly drawn questions that
engage the reader.

b. Provide a clear and accurate perspective on the
subject.

c. Create an organizing structure appropriate to
the purpose, audience and context.

d. Support the main ideas with facts, details,
examples and explanations from sources.

e. Document sources and include bibliographies.

Writing Conventions
All indicators apply.

Research, Benchmarks B, C, D and E
2. |dentify appropriate sources and gather relevant
information from multiple sources (e.g., school library
catalogs, online databases, electronic resources and
Internet-based resources).

3. Determine the accuracy of sources and the credibility
of the author by analyzing the sources’ validity (e.g.,
authority, accuracy, objectivity, publication date and
coverage, etc.).

4. Evaluate and systematically organize important
information, and select appropriate sources to support
central ideas, concepts and themes.

5. Integrate quotations and citations info written text to
maintain a flow of ideas.

6. Use style guides to produce oral and written reports
that give proper credit for sources and include an
acceptable format for source acknowledgement.

7. Use a variety of communication techniques, including
oral, visual, written or multimedia reports, to present
information that supports a clear position about the
topic or research question and to maintain an
appropriate balance between researched information
and original ideas.

Students travel back in time to 1935. They are
on the staff of a hometown newspaper in the
heart of Oklahoma. Their job is to create the

“Dust Bowl” issue of the paper.
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1. If possible, have the students watch a video about the Dust
Bowl so they will have a better understanding of it. An
example of an appropriate video might be “Surviving the

|//

Dust Bowl” from the PBS American Experience Series.

If this is not possible, read them the following information

from the American Experience Web site:
Lured by the promise of rich, plentiful soil, thousands of
settlers came to the Southern Plains, bringing farming
techniques that worked well in the North and East. The
farmers subsequently plowed millions of acres of grass-
land, only to have the rains stop in the summer of 1931.
The catastrophic eight-year drought that followed led

observers to rename the region “The Dust Bowl.”

The Dust Bowl exodus was the largest migration in
American history. By 1940, 2.5 million people had
moved out of the Plains states; of those, 200,000 moved
to California. When they reached the border, they did
not receive a warm welcome, as described in this 1935
excerpt from Collier's magazine. “Very erect and primly
severe, [a man] addressed the slumped driver of a rolling
wreck that screamed from every hinge, bearing and
coupling. ‘California’s relief rolls are overcrowded now.
No use to come farther,” he cried. The half-collapsed
driver ignored him — merely turned his head to be sure his
numerous family was still with him. They were so tightly
wedged in that escape was impossible. ‘There really is
nothing for you here,’ the neat trooperish young man
went on. ‘Nothing, really nothing.” And the forlorn man
on the moaning car looked at him, dull, emotionless,
incredibly weary, and said: ‘So2 Well, you ought to see

"

what they got where | come from.’



The Los Angeles police chief went so far as to send 125 policemen to act as bouncers at the state border, turning away
“undesirables.” Called “the bum brigade” by the press and the object of a lawsuit by the American Civil Liberties Union,

the LAPD posse was recalled only when the use of city funds for this work was questioned.

Arriving in California, the migrants were faced with a life almost as difficult as the one they had left. Many California farms
were corporate-owned. They were larger and more modernized than those of the southern plains, and the crops were
unfamiliar. The rolling fields of wheat were replaced by crops of fruit, nuts and vegetables. Like the Joad family in John
Steinbeck’s The Grapes of Wrath, some 40 percent of migrant farmers wound up in the San Joaquin Valley, picking grapes
and cotton. They took up the work of Mexican migrant workers, 120,000 of whom were repatriated during the 1930s. Life
for migrant workers was hard. They were paid by the quantity of fruit and cotton picked, with earnings ranging from 75
cents to $1.25 a day. Out of that, they had to pay 25 cents a day to rent a tar-paper shack with no floor or plumbing. In

larger ranches, they often had to buy their groceries from a high-priced company store.

The sheer number of migrants camped out, desperate for work, led to scenes such as that described by John Steinbeck in
his novel, The Grapes of Wrath. “Maybe he needs two hunderd men, so he talks to five hunderd, an’ they tell other folks,
an’ when you get to the place, they’s a thousan’ men. This here fella says, ‘I'm payin’ 20 cents an hour.” An" maybe half a
the men walk off. But they’s still five hunderd that's so goddamn hungry they’ll work for nothin’ but biscuits. Well, this here
fella’s got a contract to pick them peaches - or chop that cotton. You see now? The more fellas he can get, less he's gonna

pay. An’ he'll get a fella with kids if he can.”

As roadside camps of poverty-stricken migrants proliferated, growers pressured sheriffs to break them up. Groups of
vigilantes beat up migrants, accusing them of being communists, and burned their shacks to the ground. To help the
migrants, Roosevelt's Farm Security Administration built 13 camps, each temporarily housing 300 families in tents built on

wooden platforms. The camps were self-governing communities, and families had to work for their room and board.

When migrants reached California and found that most of the farmland was tied up in large corporate farms, many gave
up farming. They set up residence near larger cities in shacktowns called Little Oklahomas or Okievilles, on open lots local
landowners divided into tiny subplots and sold cheaply, for $5 down and $3 in monthly installments. They built their
houses from scavenged scraps, and lived without plumbing and electricity. Polluted water and a lack of trash and waste

facilities led to outbreaks of typhoid, malaria, smallpox and tuberculosis.

Over the years, they replaced their shacks with real houses, sending their children to local schools and becoming part of
the communities, although they continued to face discrimination when looking for work, and were called “Okies” and

“Arkies” by the locals, regardless of where they came from.

This excerpt is from http://www.pbs.org/wgbh/amex/dustbowl/peopleevents/pandeAMEX08.himl

2. Armed with this information, divide the students in the class into groups of three.

3. Each group is to create a newspaper about the Dust Bowl that contains at least seven of articles listed on the handout The

Dust Bowl Newspaper.
4. Students may use their texts or Web resources. Some Web resources are listed at hitp://www.pbs4549.org/decades.

5. Students may create their newspaper using poster board or electronic programs such as Publisher or PageMaker.


http://www.pbs.org/wgbh/amex/dustbowl/peopleevents/pandeAMEX08.html
http://www.pbs4549.org/decades

Materiad

* Poster board, glue
* Markers
¢ Textbook or Internet resources

* Computer access

Loaluation

Newspaper Rubric

CATEGORY 20-16

15-11

10-6

5-0

The Five Ws All articles adequately

address who, what,

where, why and when.

Eighty percent to 89
percent of the articles
adequately address
who, what, where,
why and when.

Seventy percent to 79
percent of the articles
adequately address
who, what, where,
why and when.

Less than 69 percent
of the articles ad-
equately address who,
what, where, why and
when.

Contributions of Each person in the

Group Members group contributed at
least two articles and
one graphic without
prompting from
teachers or peers.

Each person in the
group contributed at
least one article and
one graphic with only
a few reminders from
teachers or peers.

Each person in the
group contributed at
least one article with
some minimal assis-
tance from teachers or
peers.

One or more students
in the group required
quite a lot of assis-
tance from teachers or
peers before contribut-

ing one article.

Spelling and No spelling or

Proofreading grammatical errors
remain after one or
more people (in
addition to the typist)
read and correct the

newspaper.

No more than a
couple of spelling or
grammatical errors
remain after one or
more people (in
addition to the typist)
read and correct the
newspaper.

No more than three
spelling or grammati-
cal errors remain after
one or more people
(in addition to the
typist) read and

correct the newspaper.

Several spelling or
grammatical errors
remain in the final
copy of the newspa-
per.

Articles — Ninety percent to100

Purpose percent of the articles
establish a clear
purpose in the lead
paragraph and
demonstrate a clear
understanding of the

topic.

Eighty-five percent to
89 percent of the
articles establish a
clear purpose in the
lead paragraph and
demonstrate a clear
understanding of the
topic.

Seventy-five percent to
84 percent of the
articles establish a
clear purpose in the
lead paragraph and
demonstrate a clear
understanding of the
topic.

Less than 75 percent
of the articles establish
a clear purpose in the
lead paragraph and
demonstrate a clear
understanding of the
topic.

All of the required
content was present.

Requirements

Almost all the required
content was present.

At least 75 percent of
the required content
was present.

Less than 75 percent
of the required content
was present.

®



Name Date

The Dust Bowl was a human and an ecological disaster that took place in the southwestern Great Plains of
the United States in the 1930s. Farmlands became useless and hundreds of thousands of people had to

move away from the land just fo survive.

Your group members are reporters on a newspaper in a rural town in Oklahoma in 1935. You need to put
out the Dust Bowl edition of the paper. You may use your textbook or the Internet to find information for your

articles. For Web information you can search or go to http://www.pbs4549.org/decades.

You may use poster board or a computer program such as Publisher to create your newspaper. Your paper

must contain at least seven of the items listed below.

* An article explaining the reasons the Dust Bowl existed

* A human inferest story about the problems of the people who lived during the Great Depression in the Dust Bow!
* A report on the person who was the country’s president during this time

¢ Advertisements that might have appeared in a 1935 newspaper

* An article about entertainment at that time

* A picture of fashion of the era

* A weather report

¢ An informational article about aid from the government to Oklahoman farmers who were coping with their losses

* An editorial stating your opinions on what could be done to solve the problems of the farmers during this era

Some. [jps
1. A newspaper article always answers the questions who, what, where, why and when.

2. A newspaper article usually starts with a topic sentence that is a small summary of what you'll be reading in more detail in the

article.
3. Neatness counts, as does correct spelling and grammar.
4. Give your newspaper an appropriate name.

5. It's important to work as a group. You might begin by deciding who is going to do each task that needs to be done. These
include assigning tasks, research on the topic, writing the articles and putting them into a newspaper. Remember — group

harmony is important!

6. Be sure you credit each article by including a byline that identifies each author. Be sure each item has a headline.


http://www.pbs4549.org/decades

Standards

Social Studies

Grade 10

History, Benchmark F

The United States in the 20th Century

10. Analyze the causes and

consequences of major political,
economic and social develop-
ments of the 1930s with
emphasis on these items:

a. The Great Depression.
b. The Dust Bowl.
c. The New Deal.

Students examine the many New Deal agencies that
were created. They create a graphic organizer that
depicts information relevant to an assigned agency.
Once the projects are finished, all class members
present their graphic organizers. Students then study
these and attempt to interpret the information presented

in them.

Dbjectives
¢ Aid students in comprehending the rationale for the establishment and the

impact of various New Deal agencies.

* Require students to demonstrate their comprehension of the actions and

impact of various New Deal agencies.

¢ Challenge students to utilize interpretive skills as they study their peers’

graphic organizers.

Iine Needed

1. The introduction of the assignment, including time for the students to

brainstorm, could use up to one 50-minute class period.

2. Once the graphic organizers are completed, an additional class period
will be necessary for students to post their projects and then attempt to

interpret those created by their peers.

Frocedures

1. Begin the lesson with a discussion about each of the New Deal agencies.
This discussion should follow an assigned reading that provides an
overview of New Deal agencies. A listing of New Deal agencies, their
description and the outcome of the project can be found online at
Successes and Failures of the “New Deal” Programs,
http://www.bergen.org/AAST/Projects/depression/successes.html.
Readings can be from their textbook or online resources. Students can go

to http://www.pbs4549.org/decades for other appropriate sites.


http://www.bergen.org/AAST/Projects/depression/successes.html
http://www.pbs4549.org/decades

2. Explain that a graphic organizer is an attempt to
organize and convey the meaning of information via a
graphic or a picture. Text may be included in its

creation.

3. Display and discuss the sample graphic organizer that
is provided.

4. The students’ graphic organizers should meet the
following requirements:

a. Multiple colors must be used.

b. It must have a title that depicts the name of the New

Deal agency that is described.

c. The objectives, accomplishments, failures, criticisms
and other relevant information about the New Deal
agency should be depicted via graphics on a

standard-sized piece of paper.

d. The student’s name should appear on a Postlt Note

on the reverse side of the project.

e. The reverse side should also include this information:

i. A detailed explanation of the information it
depicts.

i. A brief overview of the New Deal agency
described. The following topics should be
addressed in the write-up:

* What were the objectives of each of the
agencies/laws?
* To what degree did each of the agencies/

laws achieve its desired objectives?

* Was there any opposition to the agency/

law? Explain.

f. New Deal agencies/laws include, but are not limited
to, the following:
* Agricultural Adjustment Act
* Social Security Act
* Tennessee Valley Authority
* Works Progress Administration
¢ Civilian Conservation Corps
* Securities and Exchange Act/Commission
* National Youth Administration
* Wagner-Connery Act
* National Recovery Administration

* Emergency Banking Act

5. As the graphic organizers are collected, the teacher
should number each of them and place the number on
both the project and the Post-It Note that has the
author’s name written on it. The purpose of this activity

is to allow for anonymous peer evaluation.

6. Students are then asked to post their organizers on the

front board.

7. All students study all of the projects and record an

explanation of each.

8. Following the student reviews, the teacher reads the
explanation for each organizer. A discussion of each

follows.

9. The teacher selects the best graphic organizers from the
class and presents and discusses them with other

classes.

/%zfeﬁ/&/ff

¢ Textbook references

* Class notes/teacher-developed PowerPoint presentation

available to students

¢ |nfernet resources

Loaluation

Peer Evaluation
1. Students will receive and use the same grading rubric
that will be used by the teacher for the purpose of
evaluating a pre-determined number of graphic

organizers.
2. This peer evaluation will be conducted anonymously.

3. The evaluation will be returned to the author of each

graphic organizers for his or her review.

Teacher Evaluation
1. The teacher will use the same grading rubric used for
the peer. Students should compare their peer evalua-

tions with their teacher evaluations.

2. A sample rubric might look like the following handout.



[the New [eal f/‘cyé/& p/ya/(/'za/‘ Loaluation

Student Name:

Overall Score:

/points available

/points available

/points available

/points available

/points available

/points available

/points available

/points available

Comments:

/number of points available

color

title

name on Post-It Note

explanation

overview of agency/law

objectives of agency/law depicted
accomplishments/failures of agency depicted

criticisms of agency/law
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Name Date

A graphic organizer is an attempt to organize and convey the meaning of information via a graphic element
or picture. You can use text in your organizer. Your job is to create a graphic organizer that explains one of

the New Deal agencies. Remember, your graphic organizer should tell a story.

Your graphic organizer must contain the following elements.
1. Multiple colors

2. A title that depicts the name of the New Deal Agency that is its subject

3. The objectives, accomplishments, failures, criticisms and all information relevant to the assigned New Deal agency via

graphics on a standard piece of paper
4. Your name on a Post-lt Note on the reverse side of the graphic organizer
5. The following information typed on the reverse side of the graphic organizer:
a. A detailed explanation of the information depicted by the graphic organizer.

b. A brief overview of the New Deal agency that is the subject of the graphic organizer. Your explanation should answer
these questions:
* What were the objectives of each of the agencies/laws?
* To what degree did each of the agencies/laws achieve its desired objectives?

* Was there any opposition to the agency/law? Explain.

For a sample graphic organizer and write-up, go to http://www.pbs4549.org/decades.

Evaluation

You will be evaluated in the following areas:

Overall Score: /number of points available
/points available color
/points available title
/points available name on PostIt Note
/points available explanation
/points available overview of agency/law
/points available objectives of agency/law depicted
/points available accomplishments/failures of agency depicted

/points available criticisms of agency/law


http://www.pbs4549.org/decades
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Civilian Conservation Corps Overview
1. Objectives:

a. Employ young, urban men in jobs that would benefit the community.

b. Provide a military-like environment (the Army administered all camps) for all CCC enlistees for the purpose of instilling

discipline and work ethic.
c. CCC jobs were designed to improve local parks and facilities.

d. Support conservation efforts.
2. Rationale: Young males that reside in urban areas tend to make up the highest percentage of criminals.

3. Facts

a. Camps were segregated.
b. Enlistees were required to mail home $25 of their $30 per month pay.
c. Some of the old CCC camps were used as POW camps during World War 1.

d. CCC workers were often times referred to as “Roosevelt’s Tree Army.”

4. Failures/Criticisms:
a. Women were discriminated.

b. Blacks experienced difficulty gaining admittance and were forced to deal with segregated work camps.

Graphic Organizer Explanation
1. The camp is illustrated in a manner that depicts its distance from the city. Most work was completed in national parks or other

rural areas.

2. The workers/enlistees are working within the realm of military-like orders wearing military-colored hats (Roosevelt's Tree

Army).

3. The black worker is segregated from the white workers and is outnumbered by the white workers. Also, the black worker’s
camp housing is segregated from the housing of the white workers. The proportion of black to white workers depicts the

difficulty blacks experienced in gaining enrollment in the CCC.
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Standards This lesson is designed to lead students through an

Social Studies exploration of three areas of change caused primarily

Grade 10 by the American involvement in World War Il. Once
History, Benchmark F

The United States in the 20th Century . . o i
1 A e T e LS, can begin this study. The lesson is divided into three

participation in World War ||

students understand the attack on Pearl Harbor, they

Sapaton parts that can be assigned to three separate groups. If
with empnhnasis on:

this doesn't actively engage enough students, smaller
a. Events on the home front to

support the war effort, groups can be formed and several can work indepen-

el g Incifel mollias: dently on the same topic. The topics are introduced

tion, women and minorities

in the workforce. through personal letters written by a black man named
b. The internment of Japanese- Milt, a Japanese-American teenager named Amie Rae
Americans.

and a white housewife named Elizabeth. All three letters
suggest changes and areas of research. The students
are encouraged to pick every detail out of the letter, find
the information behind those details and then dramati-
cally read and report to the class. The accompanying
documents from the early 1940s can help students
explain the information in the letters. Their evaluations
should be in the form of an essay.

/D /"0066{ ares

1. Divide the class into three major groups.

2. Give each group a letter to read and dissect, and the documents that
accompany it. Explain that students are to prepare a dramatic reading of
their letter for the class with individual “experts” who will be able to fill in

the details of each aspect of the letter.

3. Allow work time and support. Constantly remind students that they are
searching for facts about what happened in America during the era when
that letter was written. Groups should be encouraged to research these

topics:

* Milt's letter: Dorie Miller; Tuskegee Airmen; segregated battalions;
what became of the Works Progress Administration, Civilian Conser-

vation Corps and other New Deal programs; openings in employ-

ment and how they closed after the war; the Redstone Arsenal; Joe



Lewis; how Howard “Stretch” Johnson was active
in helping blacks get their due money and voting
abilities after service; how the nation worried

about letting war information slip

today’s woman would find them insulting; what
happened to these workers when the men came
home from war; Rosie the Riveter; changes in the

government’s standards about allowing blacks,

women and children into the labor force

Amie Rae’s letter: the different internment camps
and their structure and environment; Executive

Orders 9066 and 9102; the reaction of the

Japanese American Citizens League; how

4. Have classes present the information and letters for
each other. Encourage note-taking for the essay.

5. Assign evaluation essay.

America handled its other “enemy” races living in

the nation; the 442nd Combat Team; how the 6. Links are available at http://www.pbs4549.0rg/

camps actually advanced the lives of Japanese decades for student research on these topics.

wives; how properties were destroyed; how

reintroduction was handled; the official apology
Materiabs

¢ Historical documents

Elizabeth's letter: changes in fashion due to
material shortages; how the radio, music and

movies were used for propaganda; women taking ) )
o ) - o * Research resources including the textbook, supplemen-
jobs in factories and production lines; rationing )
. tary materials and the Internet.
and shortages; victory gardens; war bonds; the

working women pictured on posters and how

Loaluation

Writing Rubric

e Essay booklets for evaluation writing

CATEGORY

20

15

10

5

Organization

Organizational
structure establishes
relationship among
ideas and events.

Organizational
structure establishes
relationships among
ideas and events,
although minor lapses
may be present.

Organizational
structure establishes
some relationship
among some of the
ideas and events. The
structure is minimally
complete.

Organizational
structure does not
establish connection
among ideas and
events. The overall
structure is incomplete
or confusing.

Content: Support

Support information is
related to and
supportive of the topic.

Support information
has minor weaknesses
in relation to and/or
support of the topic.

Support information
has major weaknesses
in relation to and/or
support of the topic.

An attempt has been
made to add support
information, but it was
unrelated or confusing.

Content:

Elaboration

Elaboration consists of
specific, developed
details.

Elaboration consists of
some specific details.

Elaboration consists of
general and/or
undeveloped details,
which may be presented
in a listlike fashion.

Elaboration is sparse;
almost no details.

Conventions

There are zero or one
grammar or spelling
errors.

There are two or three
grammar or spelling
errors.

There are four or five
grammar or spelling
errors.

There are more than
five grammar or
spelling errors.

Content: Style
and Vocabulary

Exhibits skillful use of
vocabulary that is

precise and purposeful.

Exhibits reasonable use
of vocabulary that is
precise and purposeful.

Exhibits minimal use of
vocabulary that is
precise and purposeful.

Lacks use of vocabu-
lary that is precise and
purposeful.
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When your house is attacked or broken into, you have a variety of natural human

responses. You're angry and you're scared. You do some worthwhile things like
installing motion detector lights; you do some unreasonable things like checking the
locks on your doors even though you just checked them 15 seconds ago. Some things
change forever and can never go back to the way they were. Some of your reactions
are based in fear, some in thoughtful and correct strategy. Some of the fearful
reactions are against your normal beliefs and sensibilities, but you do them anyway

because you are afraid, and fear is a master at irrational rationalization.

On Dec. 7, 1941, America’s home was attacked. One hundred and eighty-nine
bombers left their Japanese warships and headed for Pearl Harbor. When they were
finished, the United States had lost 18 ships, 188 planes and 2,433 people. Our
home had been broken into. The reactions were human — some strategic and careful,
some completely against what we would have done and wanted to stand for if we

hadn’t been controlled by fear and shock.

Your task is to discuss our responses. Which were sensible2 Which were against our
standards and normal beliefs2 What things about us changed forever?2 What ugly
things did fear bring to our surface? What admirable things showed up as well2
Organize your essay into areas of impact and be sure to include details that describe
the time periods before and after the war, emphasizing both the immediate and far-
ranging changes. You may use your notes from class. Essay booklets are due at the
end of the hour. Grading will be based on detail, correct conclusions, completeness of

discussion and overall organization that suggests comprehension.
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Hello Vernon,

A m waiting here for Ainner to end. They toant us to scrub ont the mess hall real nice tonight.
ot some important pesple coming in. Anyivay, teanted to wyrite to you and figured this was the
time.

Thanks for cvriting me abont 2Dovie YWNiller. J can't believe he tyas right there wyorking at Peart
Harbor when the sky started falling. Yon say he toas in the breakfast kitchen and savy some guyner
g0 Avtyn then stepped right np into that guuner’s place — Aidn't even knoty shooting — and shot
Aotvn a conple of Jap planes that morningt et they tyas surprised, Anht

Things here are so different. Leon's gone to Tuskegee. Says hels gonna learn to fly an airplane.
Yeah, J will believe that wvhen J see it. J imagine if them Tuskegee boys ever Ao get in them planes,
theytl Ao good. Conrse they probasbly tvon't let ‘em actually fight. They might (et ‘em ferry the plares
aronnd thongh. J seen some of the fighting planes in a (ocal picture shovy 4 month back. ] guess
them big bomber planes need the (ittle fighters to protect them and give the Japs and Ggermans
something to wvorry atont. Lovks to me like sparrowvs going after some big old havk. Ggness J
shonldn't be vyriting abont such things. \ e are alrvays being tolA atout talking too much apont the
Lar.

The \VOBA folded so ZDaddy hasn't got wvork, but YNa’s working. Shels still taking lanndry
in, bt they are hiving Viegrs females into the factories noey that all the men's gone and the wphite
Cadies are wyorking too. Ghes got a Jok at a place called Redstone A rsenal. They make grenades,
bombs and ammunitions. She got her ovyn crewy, all colored tyomen, and they's earning revyards for
wot falling hehind on prodnction even pnce. The boss there calls them A mazons.

You see the Brotyn Bomber is in noty tosk Yeah, old Joe Levvis Aimself is in the army, fighting
for the conntry. 7 ﬁgure he Aid his ﬁgﬂﬁng in the 1ing tvhen he knocked out that Ferman guny.
Conntry sure Coved him then, Aidn't theyt Can't believe he keeps giving his prize money to the tyar
effort.

J hear talk of there might heing some money tvhen tye get out. YNayhe money to g0 to college.
WNaybe money to start onr vevn business somervhere. J can't think things wonld go back to the same
old song — not with the tvay negrae.s are ﬁg/tting on the ﬁﬂttleﬁeld. yzm ﬂ(l/wly.s said J had my
thick head in the clonds, put J'm thinking this might make some big changes vith the colored man.
Daddy says VNr. Rovsevelt can't tend to the poor tvhen hels tending to the wvar, but J think maybe
this is the ticket for ns. Lots of neey tvar industry is aronnd and they got to be getting the contracts
for all this government vyork. Jobs wvill pe there for ns J'm thinking.

ot to g0. You keey your head Aovyn. Initt
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Deavest Riku,

We are so-fowr aport now. I awmn inv Poston invArigonou. It is quite different from California,
but it is not intolerable. Inv Salinas, it was wonderful all yeoar and Fatiher would never leave
the rake out for fear it would take root and grow into-av tree. Here invArigona, not even the
tough grasses grow. My father, I think; suffers the most. He is worried about our fowrm. I know
the neighbors will take care of things for us until we get back, but whew I tell hinmv this, he
Just stawes at me o while and thew goes back to-his worries. I do-so- miss the vegetables.
Things here are very bland to-eat. I hunger for awtichokes and freshv seafood. And I miss my
books. It was o horror to-hawe to- decide what would fit into-my suitcase and what could be
left behind. I made many foolish choices.

Did yow heawr about Yoshiko-Uchida? She and her family are inv Topag. She wrote me o
long letter and told me to-take pride irv our place in this country. She talked of the Indian
people and how they also-were relocated. Perhapy soon America will be relocating the Ger -
maownv and Italiow people as well. I cov't imagine it will only be the Japanese. Yoshiko said o
newspaper had printed a letter by Mike Masaoka of the Japanese American Citizens League.
He spoke well of the Executive Orders 9066 and 9102 which requested owr removal from the
general populations. He said we would willingly go- into-exile to-prove owr loyalty and that
we ave true Americans. I dowt much care for the bawbed wive or the close quawters ov this
heat, but I agree that we are well and safe. I know I tend to-my studies and my embroidery
while others around the world fight this heawt-huting war. Our little room here iy neither
pretty nov big enough to-be ahome; but I know I am safe here in building 47 away from the
raging world.

It was frightening to- see- how quickly my friends were not my friends anymore whew the
Japanese people attacked Howaii. Did yow foce the saume response? Everw Marlene; the girl I
hawve knoww since first grade, asked me why I was telling wou secrety to-the enemy. I think
she was influenced by her mother. She could not hawe thought that bad about me and have
forgotten so-easily that I also- oum anvAmerican.

My cousinvand wncle hawve botiv left now for the awmy. They awe to-be part of av Japanese
Nisei division called the 442" Combat Team. They will only be permitted to-fight inv Europe. I
know they will do-well. Toro-Hirose wrote to- Father last week. He said the unit’s motto-was Go-
For Broke. I am not sure of ity meaning. I think it means something from a dice game. I do-
know that the 442" iy leawning to-fly planes.

It iy very odd for Mother. She has always had to-take cawe of ounr food and studies; she
rawely left the house inv Salinas. Now there are people herve to-watch the childresw and cook
the food so-her hands are not busy. She signed to-take some courses in Englishi. She is also-
taking classes inv accounting. Whenw we leave here; she will be quite qualified.

I hope yow and yowr sisters awe well inv Manganar. Do- not look towauwd the fences. Look
nstead at the sunw and moow and know that I am here thinking of yow. One davy this night-
mave will be over and we will be welcomed back home and be able to-get back to-owr forms
and stores. Shuke iy calling to- me to-play witihvthe baseball. Be well.

Youwrs affectionately,

Amie Rae
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M %a’z/ing.
How W miss you! N /wpe tluls lette fmc[s its way to your lwmc[s ancl /Lea’zt anc{ tltat you are safe.
Wy ststex Mastha and D aze good. You won't ecognize us a sing/e b[t W;lel’l you come Aome. Suc/L a scanc/a[./

Dseworked yout old suit pants to ﬁt us. Both 0][ us are weang trouses. Can you imag[ne? Please don't worty; its
done now. W needed clothes ][o’z out woik in town and your trousers azent in sty[e anymote anyway. Vo one weats
ay% 07 vests ot patc/zes on /us e[éows. Il /Ley are consic{e’zec[ a[most t’zeac/mousf

Meastha is gowng to the Ford p[ant hete in Dearbon every olay with me. 9 know she should be in scltool, but
very few young peop/e still ae. Il he young men /Lave a// c{’zoppec/ out to enlist anc[ the young women aze neec[ec{ n t/ce
facto’z[es. I /Le&e was a fec[e’za[ inspector at t/ne p/ant ’zecent[y and even /Le tumec[ a Z;/mcl eye on f/!@ c/u'[d&en WAO weze
wo’zéing the lines. Ford is no longe?z making cars. Theve aren’ tives ]4)’1 them anyway. We spoke to Uncle ﬂa&ney
yeste’zc/ay and he told 0][ how he had to bolt a prece 0][ one tire onto another to use his automobile. Oh, we aten't
comp[aining. We make do. /3a’mey allowed that he didn’t have any mote gas coupons in his wation hooklet anyway,
50 he didn't see w/ay a éo[ty, éumpy wide should bother him. How we did /aug/z. e told us that theve is now a
national speec/ limit of 35. gasoline is in such shott supp[y that I can't imagne it mattes. We don't go anyw/w’ze
now without taking a ne[g/zbo’z ot two a[ong. Dd be comp/ete/y shamed to be seen &[Jing alone in the caz!

Mastha wotks on a line that p’zoduces tanks. Tl /zey aze te’z’zg[ying t/zings, but we both know that g[ we p[tc/z in and
get them made, t/zey will é’zing you home all the sooner. Almost all 0][ the peop[e in het avea 0][ the p[ant aze ladies.
v/ /zey are even /Li’zing Meg’zo women now. Jt seems ’zema’zkaé/e to me tllat Just a few years ago no one cou/d ﬁnc{ a job
and now no one is out 0][ work. I wonder who is temjing the ][a’zms. ﬁatney said the %eg’zo peop[e aze éeing hust Ay
this waz. Y cannot imagtne that that is tuwe. It seems that evetyone has jo[)s and evety c{ay we see mote postets and
ﬂye’zs te[/ing us to go to t/ze emp[oyment agencies to 40 out s/la’ze. But /gamey says t/wzt M. ,?ooseve/t /Las to tend to
war mattets so /LLS Vew Q)ea/ programs wi// fa/[ away anc[ t/w&e won t [)e /le/p fo& t/le poor.

I was over to see your mothet last weekend. She has your and all 0][ your buothess stazs lumg in het ﬁont pa?[o’z
window. It made me p’zouc[ to see it. She and your Aunt Wa’zga’zet were [istening to 1. goo#%ey on the wadio and
canning their green beans. l ;zey ve had such a nice ctop ﬁom their victory ga’w{en. J pickeol thubath ﬁ)& them ( we
aze /ea’mmg to enjoy it without suga ) and then took their bacon ][at with me because Dwas on my way to the
butcher. W tuwn in all 0][ oux cooking oil now.

I st close this Dear. Your sister is coming ton[g/zt so that we can /le/p with a scrap rive ée[ng sponso’zec[ éy
the chusch. We aze co[[ecting tin and papet, a[tlzoug/l J imagine thete is precious little [eﬁ 0][ cither in this town. Jsn't
it funny how I now have money to spend but notﬁing to spem{ it on? I did write my ﬁtst check ’zecent[y to Auy a wax
bond. You will be p’zouc{ 0][ your little /Lousewg[e when you come home. I pray ﬁ)’z you cach nigltt and ask the gooo[
Lowd to é’zing you home sa][e/y to me. Until that c!ay Y semain your loving Elizabeth.
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Standards

Social Studies

Grade 10
History, Benchmark F

The United States in the 20th Century
12. Explain major domestic devel-
opments after 1945 with
emphasis on:

d. Immigration patterns.

Skills and Methods,
Benchmark B

Communicating Information
3. Analyze one or more issues and
present a persuasive argument

to defend a position.

a. National Organization of
Women (NOW).

b. American Indian Move-
ment (AIM).

c. United Farm Workers.

Mathematics

Data Analysis and Probability
Strand, Benchmark A

Statistical Methods
6. Interpret the relationship between
two variables using multiple
graphical displays and statistical
measures.

Crea L‘/}y a f/o@ﬁé

Students will create a graph showing immigration pat-
terns using the data provided. They will analyze the
data to determine what happened to immigration after
World War ll, and they will write a one-page paper

explaining their analysis.

Iine Needed

The graph in this lesson may be done in one class period, with the analysis

done as homework.

/D /"0066{ ares

1. Divide students into pairs.

2. Distribute the Immigration Patterns worksheet and the data sheets that
show Average Yearly Total of Immigration by Country and Percent of

Immigrants by Occupation.

3. Ask students to make a graph that shows the immigration patterns in the
United States using the data provided. A variety of graphs could be made,

a sample of which is provided.

4. Review the necessity of having equal intervals on the graph, the need to

include a fitle and the importance of labeling the axes.

5. Have students write a one-page paper about the immigration patterns as

depicted on their graphs.



Loabuation

Evaluate graphs using the following rubric.

CATEGORY

10

7

4

Accuracy of Plot

All points are plotted
correctly and are easy
to see. A ruler is used
to neatly connect the
points or make the
bars, if not using a
computerized graph-
ing program.

All points are plotted
correctly and are easy
to see.

All points are plotted
correctly.

Points are not plotted
correctly or extra
points were included.

Units

All units are described
(in a key or with
labels) and are
appropriately sized for
the data set.

Most units are
described (in a key or
with labels) and are
appropriately sized for
the data set.

All units are described
(in a key or with
labels) but are not
appropriately sized for
the data set.

Units are neither
described nor
appropriately sized for
the data set.

Neatness and

Attractiveness

Project is exceptionally
well designed, neat
and attractive. Colors
that go well together
are used to make the
graph more readable.

Neat and relatively
attractive. A ruler and
graph paper (or
graphing computer
program) are used fo
make the graph more

Lines are neatly drawn
but the graph appears
quite plain.

Appears messy and
“thrown together” in a
hurry. Lines are visibly
crooked.

A ruler and graph readable.
paper (or graphing
computer program)
are used.
Evaluate the write-up using the following rubric.
CATEGORY 10 7 4 1

Content Knowl-

edge

Student demonstrates
full knowledge (more
than required).

Student is at ease with
content, but fails to
elaborate.

Student is uncomfort-
able with content and
is able to demonstrate
basic concepts.

Student does not have
grasp of information;
student cannot answer
questions about
subject.

Grammar and

Presentation has no

Presentation has no
more than two

Presentation has three

Work has four or more

areas that are sloppy.

areas that are sloppy.

Spelling misspellings or misspellings and/or spelling errors and/or
grammatical errors. misspellings and/or grammatical errors. grammatical errors.
grammatical errors.
Neatness Work is neatly done. Work has one or two Work has three or four | Work is illegible.
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One of the strengths of the United States has been the influx of a diverse group of people. Many of you probably have parents or
grandparents who came to the U.S. from other countries. Immigrants have come here for a variety of reasons, but over time
patterns of immigration have emerged. For example, up until 1880, about 86 percent of the immigrants were from northern
Europe (Ireland, England, Scandinavia, Germany, etc.). Between 1881-1914, central and southern European people made up 69
percent of the immigrant population. From 1914 (end of World War 1) to 1960, 46 percent came from the western hemisphere.

After 1960, there was a much higher percentage of Asian immigrants.

Let's take a look at the immigration data sheets that show Average Yearly Total of Immigration by Country and Percent of Immi-
grants by Occupation. You are to create two graphs. One is to show the year on the x-axis and the total immigration rate on the y-
axis. The second is to show the population by country for the years 1931-1946, 1947-1960 and 1961-1970. Your goal is to

discover immigration information about the 1950s. (You may draw the charts by hand or use a graphing program such as Excel.)

Write a paragraph about each graph that you create that explains what the graph is telling you.

Sample Write-up Statement

Weak: In 1931-1946, Scandinavia had more immigrants than in the other two years.

Better: In 1931-1946, the percent of immigrants was 3 percent higher than from 1947-1960 and 5 percent higher than from
1961-1970.

Some Graphing Tips

1. Be sure that you have consistent intervals on your graph.
2. Make sure that you have a title for your graph.
3. Make sure that the graph axes are labeled.

4. In your write-up, include specific figures.

Extra Credit
Using the data on the Percent of Immigration by Occupation handout, make a graph about the same years as listed above and

draw some conclusions based on your graph.
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Years 02 |IdF3 Percent of Average Yearly Total
%a—g _8_13 l6) = Zzaw e} mmQO m w» > > o> O > z >0
528|385 § | ¥ |=28| ¢ |sg3|se| § | Fo|far| § |27
=5 1293 2 32 |moa| 3 (3535|383 o |25d| g %
£ Fd = 3 cfé 2 2 3 g Q
1630- — — — — — — — — — — —
1700
1700- — — — — — — — —
1780
1780- — — — — — — — —
1819
1820- 1.3 45 8 0 2 0 4 6
1831
1832- 4.3 4] 27 0 0 1 5
1846
1847- 14.0 45 32 0 0 1 0 3
1854
1855- 5.2 28 33 0 3 0 4
1864
1865- 8.4 16 34 1 3 0 10
1873
1874- 5.6 15 24 5 3 5 0 15
1880
1881- 8.9 12 26 16 8 1 0 6
1893
1894- 3.9 12 11 32 22 3 0 2
1899
1900- 10.2 4 4 45 26 3 1 5
1914
1915- 2.3 2 1 7 21 6 8 40
1919
1920- 3.6 5 9 14 16 3 11 26
1930
1931- 0.4 2 15 8 12 3 6 33
1946
1947- 1.5 2 8 4 10 8 15 38
1960
1961- 1.7 1 6 4 13 13 14 38
1970
1971- 2.1 0] 2 4 8 35 14 30
1980
1981- 3.1 0 1 3 2 37 23 27
1990
1991- 3.6 1 1 9 31 25 24
1998

Data from E.H. Net Encyclopedia, Immigration to the United States: http://www.eh.net/encyclopedia/article/cohn.immigration.us



http://www.eh.net/encyclopedia/article/cohn.immigration.us
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Year S & Percent of immigrants with an occupation in each category
2 3
§8 3T ol 2l =] ¥ =l iz
Tz 2 3 = 5 : | 2%
8 Z 3 =~ 5 2 g 3
o =] o, !
3 g
1820-1831 61 3 28 30 23 2 14 —
1832-1846 56 1 12 27 33 2 24 -
1847-1854 54 0 6 18 33 2 41 —
1855-1864 53 1 12 23 23 4 37 0
1865-1873 54 1 o) 24 18 7 44 1
1873-1880 47 2 4 24 18 8 40 5
1881-1893 49 1 3 20 14 9 51 3
1894-1898 38 1 4 25 12 18 37 3
~F T 3 o Q =0 2 30 - 0o »n = Al
o = v ] T T 2 o 9 o =3 @ o T ® T o — Q 3
o g 2 e a =8« a2 | 3383 @ 3 ® ¢ a 5 @
£ -5 @ Q - £y 5o 3 T| =3¢ g o
9gs 3| 3ay 9g | &3° 5§ s 3 3¢
5o T S % 5 & g T8 @ 3 8
o = L n w Q = 7 Q el
3 g 3 5 ) a
1899-1914 26 1 2 3 2 18 15 2 26 33
1915-1919 37 5 4 5 5 21 15 7 11 26
1920-1930 39 4 5 4 7 24 17 6 8 25
1931-1946 59 19 4 15 13 21 13 o) 2 7
1947-1960 53 16 5 5 17 31 8 o) 3 10
1961-1970 56 23 2 5 17 25 9 7 4 9
1971-1980 59 25 —a 8 12 36 —-b 15 5 —-c
1981-1990 56 14 —a 8 12 37 -b 22 7 —-c
1991-1998 58 16 —a 7 9 23 —-b 14 32 —-c
a - included with “Farm laborers and foremen”
b - included with “Service workers, etc.”
c - included with “Craftsmen, etc.”

Data from E.H. Net Encyclopedia, Immigration to the United States: http://www.eh.net/encyclopedia/article/cohn.immigration.us


http://www.eh.net/encyclopedia/article/cohn.immigration.us
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/%(0//@}/ the Causes

fb‘a/(/am{@ The war has ended. The United States is considered the
Social Sudres “unchallenged ruler of half the world.” The soldiers are

Grade 10 returning. What was it like at home? Students are to

History, Benchmark F

. . "
The United Stafes i the 20th Cenfury read the first four pages of the article “From Boom to

12. Explain major domestic develop- Bust: Roots of Disillusionment” and determine what life
ments after 1945 with emphasis
on these events: was like after World War |l.

a. Postwar prosperity in the
United States.

Skills and Methods, /D/"ﬂ&&c{a/‘é

Benchmark B 1. Students can work individually or in pairs.

Communicating Information
3. Analyze one or more issues and
present a persuasive argument to issue06/06roots.htm and read the first section of the article “From Boom

defend a position. to Bust: Roots of Disillusionment.”

2. Have the students go to http://www.processedworld.com/Issues/

a. National Organization of
Women (NOW).

b. American Indian Movement Exomples include the following:
(AIM).

c. United Farm Workers.

3. Have the students write six characteristics of the time after World War .

* Rapidly rising wages
* Buying a home and starting a family with relative ease
* New consumer goods available

* New capitalism of buying

Language Arts * Media helped to define success and happiness in terms of material
Grade 10 dii
Indicators in the Writing Process and the commodities
Writing Conventions sections apply. * Upward mobility — out of blue collar and into white collar jobs
* Belief a college education guaranteed a good job
Writing Applications, Benchmark D * First generation to send many kids away to college
4. Write informational essays or
reports, including research that: 4. Ask the students to write a paragraph giving an overview of the time.

a. Pose relevant and tightly

X 5. Have them write a second paragraph explaining what prompted so many
drawn questions that engage

- changes during this time. Following are examples of topics that they might
b. Provide a clear and accurate include:
perspective on the subject. ¢ Civil rights movement
c. Create an organizing * Women’s movement
structure appropriate to the * Move to the suburbs by the affluent, leaving poverty in the inner
purpose, audience and i
context. cihes

. )  Growth of the counterculture
d. Support the main ideas with N )
facts, details, examples and * Opposition to the Vietnam War
explanations from sources. * Corporate America’s quest for profit

* Advancements in technology


http://www.processedworld.com/Issues/issue06/06roots.htm
http://www.processedworld.com/Issues/issue06/06roots.htm

Loabuation

Two points can be given for each of the six characteristics of the post-World War Il era.

Rubric for Evaluation of Paragraphs

Organization
25 Information is in logical, interesting sequence that reader can follow.
18 Student presents information in logical sequence that reader can follow.
11 Reader has difficulty following work because student jumps around.
4 Sequence of information is difficult to follow.

Content Knowledge

25 Student demonstrates full knowledge (more than required).

18 Student is at ease with content, but fails to elaborate.

1 Student is uncomfortable with content but is able to demonstrate basic concepts.

4 Student does not have grasp of information; student cannot answer questions about subject.




Name Date

The war has ended. The United States is considered the “unchallenged ruler of half the world.” The soldiers

are returning. What was it like at home?

Your task is to read the first section of the article “From Boom to Bust: Roots of Disillusionment” at
http://www.processedworld.com/Issues/issue06/06roots.htm and determine what life was like after
World War Il. You are to:

1. List six characteristics of the time after World War IlI.



http://www.processedworld.com/Issues/issue06/06roots.htm

2. Write one paragraph that gives an overall picture of the time.

3. Write one paragraph that explains events that caused change.
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Standards

Social Studies
Grade 10
History, Benchmark F
The United States in the 20th Century
12. Explain major domestic develop-
ments after 1945 with emphasis
on:

c. The space race.

Thinking and Organizing,
Benchmark A

Communicating Information
3. Analyze the reliability of sources

for:
a. Accurate use of facts.

b. Adequate support of

statements.

c. Date of publication.

Students look at the space race in the 1950s — pre-
Sputnik, Sputnik and post-Sputnik. They break into
groups and answer one of the questions listed below.
Each group becomes the “expert” on that question and

presents the information they find to the rest of the class.

&é/é&b‘/&e@
* Students will do research on the topics associated with the space race of
the 50's.

o Students will write five facts about their topics and one question for each of

those facts.

o Students will present what they learned to the rest of the class.

line Meeded

This lesson should take three days — one for student research, one to prepare
presentations and one to give presentations. (The first two days might be

combined if time is an issue.)

Frocedure

1. Break the students into groups of three. Write the topics on index cards
and have each group select a topic. Each group will become an expert on

the topic it selects.

2. Have the students do research on their group topic. They should find five

facts about the topic and then write a question about each fact.

3. Have the groups make their presentations and present the five facts that

they thought were important.

4. Create a test from the questions created by the students.
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* What was the U.S. policy toward space exploration
prior to the launch of Sputnike

* What was Sputnik and what effect did it have?

* What was the U.S. reaction after Sputnik was
launched?

* Who are some of the important people of this era?

¢ How was NASA born?

Jeacher A(ﬁﬁm Lion

What was the U.S. policy toward space explora-
tion prior to the launch of Sputnik?
1. In 1952 the International Council of Scientific Unions
decided to establish the International Geophysical Year
(set for July 1, 1957 through Dec. 31, 1958).

2. This time period was chosen because cycles of solar

activity would be high.

3. In 1954, the council adopted a resolution calling for

artificial satellites to be launched to map the earth.

4.1n 1955, the White House announced plans to launch

an earth-orbiting satellite and solicited proposals.

5. The White House selected the Vanguard Proposal from
the Naval Research Lab.

Source: hitp://www.hq.nasa.gov/office/pao/History/
sputnik

What was Sputnik and what effect did it have?
1. Sputnik caught Americans off-guard.

2. Americans thought if Soviets could launch a satellite,
they could launch ballistic missiles with nuclear

weapons.
. Sputnik was launched on Oct. 4, 1957.
. In November, Sputnik Il was launched.

. Sputnik was a 22-inch sphere weighing 183 pounds.

o 0 AW

. The spacecraft circled the earth every 96 minutes and
carried a radio beacon that could verify exact locations
on the earth’s surface.

Source: http://www.hqg.nasa.gov/office/pao/History/
sputnik/sputorig.html

What was the U.S. reaction after Sputnik was
launched?

1. The government was accused of letting the Soviets
"best” the U.S.

2. Senator Lyndon Johnson opened hearings in November
1957 to review the policy of the American defense and
space programs.

3. Politically, Sputnik became an issue.

4. The U.S. launched Vanguard with much ado, only to
have it rise four miles and then explode. This was a very

public failure.

5.1n 1958, Explorer was launched.

Source: http://www.hq.nasa.gov/office/pao/History/
sputnik/sputorig.html

Who are some of the important people of this
era?

1. Wernher von Braun

2. James Van Allen

3. John P. Hagen

4. James A. Van Allen

5. William H. Pickering

Source: hitp://www.hq.nasa.gov/office/pao/History/
sputnik/bio.html

How was NASA born?
1. There was great political pressure on Eisenhower, but
he resisted the creation of a Department of Science and

Technology.

2. Eisenhower accepted the recommendation of the
President’s Science Advisory Committee to expand the
National Advisory Committee for Aeronautics into an
agency to “plan, direct and conduct aeronautical and

C e
space activities.

3. This agency was called National Aeronautics and
Space Administration, or NASA.

4. This was passed info law in 1958.

5. The first task of NASA was to develop human space

exploration.

Source: hitp://www.hq.nasa.gov/office/pao/History/
sputnik/bio.html


http://www.hq.nasa.gov/office/pao/History/sputnik
http://www.hq.nasa.gov/office/pao/History/sputnik
http://www.hq.nasa.gov/office/pao/History/sputnik/sputorig.html
http://www.hq.nasa.gov/office/pao/History/sputnik/sputorig.html
http://www.hq.nasa.gov/office/pao/History/sputnik/sputorig.html
http://www.hq.nasa.gov/office/pao/History/sputnik/sputorig.html
http://www.hq.nasa.gov/office/pao/History/sputnik/bio.html
http://www.hq.nasa.gov/office/pao/History/sputnik/bio.html
http://www.hq.nasa.gov/office/pao/History/sputnik/bio.html
http://www.hq.nasa.gov/office/pao/History/sputnik/bio.html

Materials

¢ Index cards

e Text references

Loaluation

Good

Satisfactory

Needs
Improvement

Information clearly
relates to the group'’s
topic. It provides one
or two supporting
details and/or
examples.

Information clearly
relates to the group’s
topic. No details and/
or examples are given.

Information has little or
nothing to do with the
group’s topic.

Information is orga-
nized with well-
constructed sentences.

Information is
organized, but
sentences are not well-
constructed.

The information
appears to be
disorganized.

Worksheet Rubric

CATEGORY Excellent

Quality of Information clearly

Information relates to the group’s
topic. It includes
several supporting
details and/or
examples.

Organization Information is very
organized, with
well-constructed
paragraphs and
subheadings.

Amount of Five facts are given

Information and five questions are
asked about the topic.

Four facts are given
and four questions are
asked about the topic.

Three facts are given
and three questions

are asked about the
topic.

Two facts are given
and two questions are
asked about the topic.




Presentation Rubric

prepared and has
obviously rehearsed.

somewhat prepared
but could have used a
few more rehearsals.

prepared, but it is
clear that rehearsal
was lacking.

CATEGORY Excellent Good Satisfactory Needs
Improvement
Content Student shows a full Student shows a good Student shows a good | Student does not seem
understanding of the understanding of the understanding of parts | to understand the topic
topic. topic. of the topic. very well.
Preparedness Student is completely Student seems Student is somewhat Student does not seem

at all prepared to
present.

Stays on Topic

Student stays on topic
100 percent of the
time.

Student stays on topic
99 percent to 90
percent of the time.

Student stays on topic
89 percentto 75
percent of the time.

It was hard to tell what
the topic was.

Enthusiasm

Facial expressions and
body language
generate a strong
interest and enthusi-
asm about the topic in
others.

Facial expressions and
body language
sometimes generate a
strong interest and
enthusiasm about the
topic in others.

Facial expressions and
body language are
used to try to generate
enthusiasm, but seem
somewhat faked.

Very little use of facial
expressions or body
language. Did not
generate much interest
in topic being pre-
sented.
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1. Narrow your topic to a reasonable amount of material to teach in a 10-minute lesson.

Large Topic: Space Race in the Fifties

Your Subtopic:

2. Do research on your topic and find out important facts.
3. Brainstorm the facts and/or concepts you plan to include in your lesson.
Facts: List them below!

1.

4. Now write five test questions that you plan to submit. Create at least two short essay-type questions. The other three can be in

the format of true/false, multiple choice, matching or fill-inthe-blank. Write the questions in blue and the answers in red.

1.




5. Now plan how you will teach the information. Remember that you are being graded on how well the class does in answering
your questions. You must plan a strategy to ensure that they will remember what you want them to know. Think about how you

learn best! Describe your strategy below. Remember, “cute” may not be the same as “effective.”
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Standards

Social Studies

Grade 10

History, Benchmark F

The United States in the 20th Century

12. Explain major domestic develop-

ments after 1945 with emphasis
on:

b. McCarthyism.

Social Studies Skills and
Methods, Benchmark A
Communicating Information
3. Analyze one or more issues and
present a persuasive argument to
defend a position.

Language Arts

Grade 10

Indicators in the Writing Process and
the Writing Conventions sections apply.

Writing Applications, Benchmark D
4. Write informational essays or
reports, including research that:

a. Pose relevant and tightly
drawn questions that engage
the reader.

b. Provide a clear and accurate
perspective on the subject.

c. Create an organizing
structure appropriate to the
purpose, audience and
context.

d. Support the main ideas with
facts, details, examples and
explanations from sources.

(S

gm/aa/‘/}y Then” and ow

After finding information on the Joseph McCarthy
Senate hearings, students write a paper to answer the
question, “Do you think that there are any similarities
between the tactics of the time, known as McCarthyism,
and what is occurring today as a result of the war on

terrorisme”

Frocedure

1. Students can work individually or in pairs.

2. Pass out the handout on McCarthyism. Review the question with the

students.

3. Either use the links provided on the Web site for Snapshot: The Decades
(http://www.pbs4549.0org/decades) or discuss what search words

students could use to find information about the topic.
4. Have the students conduct research on their topic.

5. The students then can write a paper to accomplish the following:
* Define the position they have taken
* Give reasons for their decision

* Cite sources where they found the information

6. Before turning in their reports, students should use the checklist provided

and either self-evaluate or use peer evaluation.

/%te/‘/a/ff

¢ Text references

V4


http://www.pbs4549.org/decades

Loabuation

Organization
25 Information is in logical, interesting sequence that reader can follow.
18 Student presents information in logical sequence that reader can follow.
1 Reader has difficulty following work because the sequence is illogical.
4 Sequence of information is difficult to follow.
Content Knowledge
25 Student demonstrates full knowledge (more than required).
18 Student is at ease with content, but fails to elaborate.
1 Student is uncomfortable with content but is able to demonstrate basic concepts.
4 Student does not have grasp of information; student cannot answer questions about subject.
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Throughout the 1940s and ‘50s, Americans were very concerned about the threat of communism. Senator

Joseph McCarthy, speaking before an audience in West Virginia, held up a list that he said contained the
names of more than 200 “card-carrying” communists who had infiltrated the government. Over a five-year
period, his list of supposed communists grew to include over 2,000 Hollywood personalities and 200

college professors. A paranoid hunt for communist sympathizers ensued.

Do you think that there are any similarities between the tactics of the time, known as

McCarthyism, and what is occurring today as a result of the war on terrorism?
You must base your answer on facts and cite the sources for those facts. To answer the question, you will need to understand the
following:

* What caused the concern of the American people about communism?

* Why did Joe McCarthy hold Senate hearings?2

* What happened to people who were named by the hearings?

* Was there real evidence about the people who were accused?

* What are the current laws in the United States concerning terrorism?

Use the following checklist as a review before you hand your paper in:

Ideas Organization
0 My report is clear and focused. | stay on topic. 0 Ideas are organized in a meaningful way.
d My ideas relate to one another. U The sequence of ideas is logical.

Q | have a satisfying conclusion.

Content

Q | have given my opinion on whether McCarthyism and .
ve g Y opini V! Conventions
the war on terror are similar. . .
Q| have used correct grammar, punctuation and spelling.

3 Ihave backed up my opinion with facts. QO My paragraphs have more than one sentence.

Q | have cited the sources for my facts. 0 Each paragraph has one main idea.
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Standards

Social Studies

Grade 10

History, Benchmark F

The United States in the 20th Century

14. Analyze the origins, major

developments, controversies and
consequences of the civil rights
movement with emphasis on:

a. Brown v. Board of Education.

People in Societies, Benchmark B
Interaction
3. Explain how Jim Crow laws.
legalized discrimination based on
race.

Government, Benchmark A
Rules and Laws
1. Examine the United States Constitu-
tion as a living document by
analyzing its evolution through
amendments and Supreme Court
decisions including:

b. Plessy v. Ferguson (1896).

b. Brown v. Board of Education

(1954).

Social Studies Skills and Methods,
Benchmark A
Thinking and Organizing
2. Critique evidence used to support a
thesis.

A Look at the //f(/aat af Brown zﬁ 'gm/‘a’

Students examine the landmark Supreme Court decision
Brown v. Board of Education of Topeka, Kansas. Then

they consider the following statement:

“Racial discrimination substantially decreased in the
United States as a result of the Brown v. Board of Educao-
tion of Topeka, Kan. (1954) decision.”

Students work in focus groups to examine a segment of
time from 1896 to 1965. The focus groups identify and
detail significant examples of racial discrimination in the
United States during their period. Then they present their

findings to the rest of the class.

After all presentations have been made, the class as a
whole evaluates the impact of the Brown decision on

racial discrimination in America.

To make this exercise visual, a timeline may be arranged
somewhere in the room on which groups may place
their information. Perhaps a blank sheet of paper may
serve as a medium to prepare the information for pre-

sentation and then be placed on the timeline.

Djectives
e Students will do research on racial discrimination during class.

* Students will prepare five (or some other appropriate number) detailed

examples of discrimination in their periods.

o Students will present what they learned to the rest of the class.



line Meeded

This lesson will likely take three to five days — one for student
research, one or two to prepare their presentations and one
or two to give presentations and do a class evaluation of the

thesis statement.

Frocedure

1. Divide students into five focus groups of three to five
students each. Each group should select a segment of
time as outlined below. The teacher may write focus
group time segments on an index card and then

distribute the cards to the groups.

2. Have the students conduct research about their topic.
They should find three to five (or some other appropri-
ate number) examples of racial discrimination and
detail, with at least five facts, relevant information about

each example.

3. Students should then draw a conclusion that puts into
perspective the relative importance of this example to
the overall condition of discrimination in America at that

time.

4. Students should then make a presentation, teaching

about their examples.

5. Links are available at http://www.pbs4549.org/

decades for student research on these topics.

Focus Foriods

* Discrimination from 1896 to 1925: Be sure to include
the Plessy v. Ferguson decision as one of your examples,

and take a look at Jim Crow laws.

* Discrimination from 1926 to 1953: Perhaps students
could examine Jim Crow laws and the economic roles of
blacks during the Great Depression and World War II.

* The case of Brown v. Board in 1954: Be sure to address

the importance of Brown becoming the new legal

standard by which future racial discrimination cases
would be measured and how this decision was so

controversial.

Discrimination from 1955 to 1964: Be sure to look at
new or different actions taken by black Americans to
combat discrimination in this period and how these

actions were controversial.

Civil rights movement from 1954 to 1964: Name at
least five significant people and their contributions to the

civil rights movement.

Jeacher é(fmrm tion

The PBS search engine is an excellent source for all groups

involved in this project. Go to http://www.pbs.org.

* Discrimination from 1896 to 1925

* The Plessy “separate but equal” doctrine that set the
legal standard for racial segregation

¢ Jim Crow laws in southern states

* Any evidence of discrimination in northern states

* W.E.B. DuBois and the NAACP

* The Great Migration and racial discrimination during
World War |

* Rise of the Ku Klux Klan in the 1920s

* Discrimination from 1926 to 1953

* Jazz Age and the Harlem Renaissance as a reaction
to racial discrimination

¢ Langston Hughes, W.C. Handy, Louis Armstrong, “The
Jazz Singer”

* Marcus Garvey, black pride and early separatism

* Blacks, the Great Depression and the New Deal
(Mary Mcleod Bethune)

* Discrimination of black soldiers in World War |l
(Tuskegee Airmen)

* lynchings

* Philip Randolph and the Fair Employment Practices
Commission

* Jackie Robinson

* President Truman’s desegregation of federal civil
service and order of “equality of treatment and
opportunity” in the armed forces (1948)

¢ Sweatt v. Painter (1950)
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* Campaign against Birmingham (1963)

* March on Washington (1963) and King's “I Have A
Dream” speech

* Civil Rights Act of 1964

* Passage of the 24th Amendment eliminating poll taxes

¢ The case of Brown v. Board of Education in
1954
¢ Linda Brown
¢ The role of the NAACP and Thurgood Marshall
e Earl Warren and the Warren Court
* Overturning of Plessy v. Ferguson: separate is

“inherently unequal”

* Civil rights movement from 1954 to 1964
(http://www.pbs.org/wnet/aaworld/reference/articles/
thurgood_marshall.html)

* The significance of the unanimous decision in the
Brown case

¢ Judicial activism e Earl Warren

¢ Thurgood Marshall

e Dr. Martin Luther Ki .
 Discrimination from 1955 to 1964 r. Martin Luther King, Jr.

(http://pbskids.org/wayback/civilrights/
features_school.html) e Orval Faubus

* Martin Luther King and nonviolent resistance * President Eisenhower

¢ Rosa Parks

* Montgomery Bus Boycott * John F. Kennedy

* White “massive resistance” to school desegregation * lyndon Johnson
order in Deep South

¢ The crisis in Little Rock, The Little Rock Nine

e Sitins

e Southern Christian Leadership Conference (SCLC)

¢ Student Nonviolent Coordinating Committee (SNCC)

 Freedom Riders (1960)
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¢ Index cards

¢ Text reference

Loabuation

Presentation Rubric

CATEGORY

20-16

15-11

10-6

5-0

Content

Shows a full under-
standing of the topic.
Has five good
examples with an
explanation of each.

Shows a good
understanding of the
topic. Has four good
examples with an
explanation of each.

Shows a good
understanding of parts
of the topic. Has three
good examples with
an explanation of
each.

Does not seem to
understand the topic
very well. Has two
good examples with
an explanation of
each.

Stays on Topic

Stays on topic all 100
percent of the time.

Stays on topic 99
percent to 90 percent
of the time.

Stays on topic 89
percent to 75 percent
of the time.

It was hard to tell what
the topic was.

Preparedness

The student is com-
pletely prepared
and has obviously
rehearsed.

The student seems
prepared but might
have needed a few
more rehearsals.

The student is some-
what prepared, but it is
clear that rehearsal
was lacking.

The student does not
seem at all prepared
to present.
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Diserimimativg lime Line
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Names Date

Large Topic: A Look at the Impact of Brown v. Board of Education

Your Focus Period:

1. Do research on an example of discrimination for your focus period. Organize your topic’s information for a 10-minute lesson/

presentation.

Your example is:

2. Research important facts about your example.

3. Brainstorm the facts and/or concepts that you will use for your presentation.

1.




4. Draw a conclusion about why this example is an important illustration of discrimination in this period.

5. Now plan your presentation. How will you teach about your example? Think about how you learn best. Perhaps consider
using emotion as a way fo connect the class with your example. You may use PowerPoint, a video, a poster project, a skit or

any other approved presentation device to teach this lesson to the class.




Standards

Social Studies

Grade 10
History, Benchmark F
The United States in the 20th Century
14. Analyze the origins, major
developments, controversies and
consequences of the civil rights
movement with emphasis on:

b. Changes in goals and tactics
of leading civil rights

advocates and organizations.

People in Societies, Benchmark A
Cultures
1. Describe how the perspectives of
cultural groups helped to create
political action groups such as:

a. The National Association for
the Advancement of Colored

People (NAACP).

Citizenship Rights and Responsi-
bilities, Benchmark A
Participation
2. Explain how civil disobedience
differs from other forms of dissent
and evaluate its application and
consequences including:

b. Civil rights movement of the
1960s.

Skills and Methods,
Benchmark B
Communicating Information
3. Analyze one or more issues and
present a persuasive argument to
defend a position.

a. National Organization of
Women (NOW).

b. American Indian Movement

(AIM).

c. United Farm Workers.

A Look at the°Changes in the Cird Kiphts Movement

Students examine the substantial changes in goals and
tactics of leading civil rights advocates and organiza-
tions from 1954 — 1968. After researching information
on civil rights leaders and organizations of this period,
students prepare a persuasive argument to defend
which approach was more effective in achieving the

goals of the movement.

ﬁé/wb‘/?fe&
o Students will do research on leading civil rights leaders and organizations
for the period of 1954 — 1968.

* Students will focus specifically on the roles, philosophies, tactics and goals

for each group and individual.

* Students will prepare a persuasive argument to defend which approach to
the civil rights movement was more effective in achieving the goals of the

movement (either in an essay, class presentation or both).

Tine Meeded

This lesson will likely take two to three days — one for student research and

exploration and one or two fo prepare and present persuasive arguments.

/D /"0066{ are

1. Students may work individually or in pairs.

2. Pass out the handouts titled Key Civil Rights Leaders and Key Civil Rights

Organizations. Review the assignment with the students.

3. Use either the links provided on the links page
(http://www.pbs4549.0org/decades) or other links and sources available

to the students.

4. Have the students research each leader and organization, focusing on the
individual roles, philosophies, tactics and goals. They should record their

information on the handouts.


http://www.pbs4549.org/decades

5. After gathering information, students should analyze the

information and prepare their persuasive argument as

an essay, class presentation or both.

Materials

* Key Civil Rights Leaders and Key Civil Rights Organiza-

tions handouts

6. At the conclusion of the assignment, lead the class in a

discussion of political action groups, civil disobedience

and dissent. Explore the relevance of these concepts

with regard to the civil rights movement.

7. For Web sites to help the students with this assignment,
go to http://www.pbs4549.org/decades.

Loabuation

Persuasive Presentation Rubric

¢ Text references or other available materials

clearly and distinctly
100 percent to 95
percent of the time,
and mispronounces no
words.

clearly and distinctly
100 percent to 95
percent of the time, but
mispronounces one
word.

clearly and distinctly
94 percent to 85
percent of the time and
mispronounces no
more than one word.

CATEGORY 20-16 15-11 10-6 5-0

Content The student shows a The student shows a The student shows a The student does not
full understanding of good understanding of | good understanding of | seem to understand
the topic. the complete topic. parts of the topic. the topic very well.

Preparedness The student is com- The student seems The student is some- The student does not
pletely prepared prepared but might what prepared, butitis | seem at all prepared
and has obviously have needed a couple | clear that rehearsal to present.
rehearsed. more rehearsals. was lacking.

Speaks Clearly The student speaks The student speaks The student speaks The student often

mumbles or cannot be
understood, or the
student mispronounces
more than one word.

Stays on Topic

The student stays on
topic all of the time.

The student stays on
topic 99 percent to 90
percent of the time.

The student stays on
topic 89 percent to 75
percent of the time.

It was hard to tell what
the topic was.
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Standards

Social Studies

Grade 10

History, Benchmark F

The United States in the 20th Century

14. Analyze the origins, major

developments, controversies and
consequences of the civil rights
movement with emphasis on:

b. The linkages between the
civil rights movement and
movements to gain justice for
other minority groups.

Skills and Methods,
Benchmark B
Communicating Information
3. Analyze one or more issues and
present a persuasive argument to
defend a position.

a. National Organization of

Women (NOW).
b. American Indian Movement
(AIM).

c. United Farm Workers.

Rights and Responsibilities
4. Analyze instances in which the
rights of individuals were
restricted including:

a. Conscientious objectors in

World War .

b. Immigrants during the Red
Scare.

c. Intellectuals and artists
during the McCarthy Era.

d. African-Americans during
the civil rights movement.

Larther [olonsions 00[ the Civi? /@}é&? Movement

Students examine the important connections between
the black struggle for civil rights and comparable efforts
by women, Native Americans and Hispanic Americans.
After researching information on these civil rights move-
ments, students prepare a poster detailing the significant
elements of each movement, how each connects with
the black civil rights movement and how successful each

movement has been to secure civil rights.

Djectives
e Students will do research on one of the three additional civil rights

movements.

e Students will focus on important details of the movement, explain the
connection between the black movement and the selected movement and

provide an evaluation of the success of the movement.

* Students will prepare a poster or other project. The components of the
poster or other project will represent the significance of their selected

movement. A class presentation may be assigned.

Tine Meeded

This lesson will likely take two to four days — one or two for student research

and exploration and one or two to prepare a poster or project.

/D /"0066{ are

1. Students may work individually or in pairs.

2. Students are to seek information that details the significant elements of
their selected movement and how that movement connects with the black

civil rights movement.

3. Students make an evaluation of how successful each movement has been
to secure civil rights. They may use text material or links provided at http://

www.pbs4549.org/decades.
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4. Students research each movement. (The teacher may

choose to have the class select only one movement to

analyze.)

5. After gathering information, students analyze the

information and prepare their civil rights posters, which

should contain the following elements:

* Significant details about their selected movement
* Information about how that movement is
connected to the black civil rights struggle

¢ Evaluation of the success of the movement

Loabuation

Rubric for Poster

option.

6. Class presentations can be assigned at the teacher’s

7. At the conclusion of the assignment, the teacher leads

the class in a discussion of political action groups and

gender equality.

8. Students should go to http://www.pbs4549.org/

decades for links for this lesson.

/%zfe/‘/a/ff

¢ Text references or other available materials

well as additional
information.

poster.

the poster.

CATEGORY 20-16 15-11 10-6 5-0
Required The poster includes all | All required elements Only one required Several required
Elements required elements as are included on the element is missing from | elements are missing

from the poster.

Accuracy of
Content

At least seven accurate
facts are displayed on
the poster.

Five or six accurate
facts are displayed on
the poster.

Three or four accurate
facts are displayed on
the poster.

Less than three
accurate facts are
displayed on the
poster.

Relevance of

All graphics are

All graphics are
related to the topic

All graphics are relate
to the topic. Most

Graphics do not relate

tionally attractive in
terms of design, layout
and neatness.

in terms of design,
layout and neatness.

ably attractive, though
it may be a bit messy.

Graphics related fo the topic to the topic, or several
and make it easier o and most make it borrowed graphics borrowed graphics do
understand. All easier to understand. have a source citation. | not have a source
borrowed graphics All borrowed graphics citation.
have a source citation. | have a source citation.

Originality of Several of the graphics | One or two of the The graphics are No graphics made by

Graphics used on the poster graphics used on the made by the student the student are
reflect an exceptional poster reflect student but are based on the included.
degree of student creativity in their designs or ideas of
creativity in their creation and/or others.
creation and/or display.
display.

Attractiveness The poster is excep- The poster is attractive The poster is accept- The poster is

distractingly messy or
very poorly designed.
It is not aftractive.
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Youre Been ﬂ/‘aﬁ‘w{/ How Do You (2el?

ffa/m/aﬁdg’ The students read primary source documents to gain
Social Studios insight into the fact that civilians held a variety of opin-
el LY ions regarding the Vietnam War, some agreeing more
History, Benchmark F

The United States in the 20th with the official United States government position and
Century

13. Trace social unrest, protest some Sldlng with anti-war groups.

and change in the United
States including:

a. Anti-war protest during }D/oagga/m&'
the Vietnam War.
1. Review previous knowledge of the Vietnam War. Be sure to touch on

b. The counterculture
students’ understanding of:

movement.
* Who fought against whom?
* Why did the United States become involved?
Language Arts
Grade 10 * What was the initial public sentiment in the United States regarding
Reading Applications: Informational, U.S. involvement in Viethnam?

Technical and Persuasive Text ) . ) )
* What was President Johnson's atfitude toward U.S. involvement in

5. Analyze an author’s implicit

; Vietnam?@
argument, perspective or
viewpoint in text. * What was President Nixon’s attitude toward U.S. involvement in
6. Identify appeals to authority, Vietnam?

reason and emotion. ) ) o L
* How did the war change under President Nixon’s administration?

2. Have students discuss what they know, or think they know, about the ways
the American public reacted to the Vietnam War in the late 1960s and
early 1970s. What are their impressions of that era? Do they have images
of any kinds of people? Hippies2 What have they seen of the activities that
went on in the U.S. at that time? Anti-war protests? Kent State?

3. Lead the discussion to the idea that not everyone was opposed to the war.
Although anti-war sentiment was strong, some young people agreed with
the policies of the government. Do they know of any present-day leaders

who felt this way?
4. Pass out documents or direct students to the following Web sites:
Nixon’s Address to the Nation on the War in Vietnam:

http://www.watergate.info/nixon/silent-majority-speech-1969.shtml

Vietnam War Veteran John Kerry’s Testimony Before the Senate:

http://www.richmond.edu/~ebolt/history398/JohnKerryTestimony
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5. Direct students to take notes as they read these

documents for further classroom discussion or activities
that focus on the opposing beliefs and policies of the

speakers. (This may be assigned as homework.)

. Discuss major arguments from both documents. List

these on the chalkboard.

7. Divide students into pairs. Set up the following scenario:

* Each pair of students is to pretend they are good

friends.
* They are 18-year-old U.S. citizens in 1971.

¢ One student is in favor of the war; the other is

opposed fo it.

¢ Both students have received draft notices and

have been called to active duty.

8. The pairs of students write a dialogue (conversation)
about their reactions to being called to duty. Dialogues
should include what each person thinks about the war

and how each justifies that opinion.

. Specific examples from the documents should be

included.

10. Dialogues may be shared aloud with the class.

Materials

* Copies of documents (optional) or Internet resources

Loabuation

Class-developed rubric that includes:
e Active class participation

* Cooperation and efficient work with partner

¢ Clear and thoughtful written dialogue expressing:

a. Opinion held during the war

b. Justification for that opinion, including several

supportive examples
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Names Date

Soenards
1. You and your partner are 18-year-old U.S. citizens in 1971.

2. You are good friends.
3. One of you is in favor of the Vietnam War; the other is opposed to it.

4. Both you and your friend have received draft notices and have been called to active duty.

Jask,

1. Write a dialogue (conversation) about your reactions to being called to duty. Dialogues should include
what you think about the war and how you justify your opinion.

2. Use specific examples from your research.

3. Present your dialogue to the class.



Standards
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9-10 Benchmark A. Compose narratives that establish a specific setting, plot and a consistent point of
view, and develop characters by using sensory details and concrete language.

Y2003.CEW.502.G08-10.BA.L10.106 The United States in the 20th Century

06. Produce informal writings (e.g., journals, notes and poems) for various pur-

poses.
9-10 Benchmark B. Use data and evidence to support or refute a thesis.
Y2003.CSS.507.G09-10.BB.L10.103 Communicating Information

03. Analyze one or more issues and present a persuasive argument to defend a

position.
* National Organization of Women (NOW)
* American Indian Movement (AIM)

* United Farm Workers

9-10 Benchmark F. Identify major historical patterns in the domestic affairs of the United States during
the 20th century and explain their significance.

Y2003.CSS.501.G09-10.BF.L10.109 The United States in the 20th Century

09. Analyze the major political, economic and social developments of the 1920s

including:
¢ The Red Scare;
* Women's right to vote;
e African-American migrations from the South to the North;

* Immigration restrictions, nativism, race riots and the reemergence of

the Ku Klux Klan;
* The Roaring Twenties and the Harlem Renaissance;

* Stock market speculation and the stock market crash of 1929.



Y2003.CSS.501.G09-10.BF.L10.110 The United States in the 20th Century

10. Analyze the causes and consequences of major political, economic and social

developments of the 1930s with emphasis on:
* The Great Depression;
¢ The Dust Bowl;

* The New Deal.

Y2003.CSS.501.G09-10.BF.L10.111 The United States in the 20th Century

11. Analyze the impact of U.S. participation in World War Il with emphasis on:

* Events on the home front to support the war effort, including

industrial mobilization, women and minorities in the workforce;

* The internment of Japanese-Americans.

Y2003.CSS.501.G09-10.BE.L10.112 The United States in the 20th Century
12. Explain major domestic developments after 1945 with emphasis on:
* Postwar prosperity in the United States;
* McCarthyism;
* The space race;

* Immigration patterns.

Y2003.CSS.S01.G09-10.BF.L10.113 The United States in the 20th Century

13. Trace social unrest, protest and change in the United States including:
e Anti-war protest during the Vietnam War;
¢ The counterculture movement;

* The women's liberation movement.

Y2003.CSS.501.G09-10.BF.L10.114 The United States in the 20th Century

14. Analyze the origins, major developments, controversies and consequences of

the civil rights movement with emphasis on:

e Changes in goals and tactics of leading civil rights advocates and

organizations;

* The linkages between the civil rights movement and movements to

gain justice for other minority groups.



9-10 Benchmark A. Analyze the evolution of the Constitution through post-Reconstruction amendments

and Supreme Court decisions.

Y2003.CS5.505.G09-10.BA.L10.101 Rules and Laws

01. Examine the U.S. Constitution as a living document by analyzing its evolution

through amendments and Supreme Court decisions including:

¢ Brown v. Board of Education.

9-10 Benchmark B. Analyze the consequences of oppression, discrimination and conflict between
cultures.
Y2003.CS8S.502.G09-10.BB.L10.103 Interaction

03. Explain how Jim Crow laws legalized discrimination based on race.

9-10 Benchmark A. Analyze the influence of different cultural perspectives on the actions of groups.

Y2003.CS85.502.G09-10.BA.L10.101 Cultures

01. Describe how the perspectives of cultural groups helped to create political

action groups such as:

* The National Association for the Advancement of Colored People

(NAACP).

9-10 Benchmark A. Analyze ways people achieve governmental change, including political action,

social protest and revolution.

Y2003.CSS.506.G09-10.BA.110.102 Participation

02. Explain how civil disobedience differs from other forms of dissent and evaluate

its application and consequences including:

* Civil rights movement of the 1960s.

Y2003.CSS.506.G09-10.BB.110.104 Rights and Responsibilities

04. Analyze instances in which the rights of individuals were restricted including:
* Conscientious objectors in World War |;
* Immigrants during the Red Scare;
* Intellectuals and artists during the McCarthy Era;

* African-Americans during the civil rights movement.
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M‘/'L‘/}gz Frocess

08-10 Benchmark A. Formulate writing ideas, and identify a topic appropriate to the purpose and

audience.
Y2003.CEW.S01.G08-10.BA.L10.101 Prewriting
01. Generate writing ideas through discussions with others and from printed
material, and keep a list of writing ideas.
08-10 Benchmark B. Determine the usefulness of organizers and apply appropriate prewriting tasks.
Y2003.CEW.S01.G08-10.BB.L10.102 Prewriting

02. Determine the usefulness of and apply appropriate pre-writing tasks (e.g.,

background reading, interviews or surveys).

08-10 Benchmark A. Formulate writing ideas and identify a topic appropriate to the purpose and

audience.
Y2003.CEW.S01.G08-10.BA.L10.103 Prewriting
03. Establish and develop a clear thesis statement for informational writing or a
clear plan or outline for narrative writing.
Y2003.CEW.S01.G08-10.BA.L10.104 Prewriting
04. Determine a purpose and audience and plan strategies (e.g., adapting focus,
content structure and point of view) to address purpose and audience.
08-10 Benchmark B. Determine the usefulness of organizers and apply appropriate pre-writing tasks.
Y2003.CEW.S01.G08-10.BB.L10.105 Prewriting

05. Use organizational strategies (e.g., notes, outlines) to plan writing.



08-10 Benchmark C. Use revision strategies to improve the style, variety of sentence structure, clarity of

the controlling idea, logic, effectiveness of word choice and transitions between

paragraphs, passages or ideas.

Y2003.CEW.S01.G08-10.BC.L10.106

Y2003.CEW.S01.G08-10.BC.L10.107

Y2003.CEW.S01.G08-10.BC.L10.108

Y2003.CEW.S01.G08-10.BC.L10.109

Y2003.CEW.S01.G08-10.BC.110.110

Y2003.CEW.S01.G08-10.BC.L10.I11

Y2003.CEW.S01.G08-10.BC.L10.112

Y2003.CEW.S01.G08-10.BC.L10.113

Drafting, Revising and Editing

06. Organize writing to create a coherent whole with an effective and engaging
infroduction, body and conclusion, and a closing sentence that summarizes,

extends or elaborates on points or ideas in the writing.

Drafting, Revising and Editing

07. Use a variety of sentence structures and lengths (e.g., simple, compound and

complex sentences; parallel or repetitive sentence structure).

Drafting, Revising and Editing

08. Use paragraph form in writing, including topic sentences arranging paragraphs
in a logical sequence, using effective transitions and closing sentences and

maintaining coherence across the whole through the use of parallel structures.

Drafting, Revising and Editing

09. Use language (including precise language, action verbs, sensory details and
colorful modifiers) and style as appropriate to audience and purpose, and use

techniques to convey a personal style and voice.

Drafting, Revising and Editing

10. Use available technology to compose text.

Drafting, Revising and Editing

11. Reread and analyze clarity of writing, consistency of point of view and effective-

ness of organizational structure.

Drafting, Revising and Editing

12. Add and delete information and details to better elaborate on a stated central

idea and to more effectively accomplish purpose.

Drafting, Revising and Editing

13. Rearrange words, sentences and paragraphs, and add transitional words and

phrases to clarify meaning and maintain consistent style, tone and voice.



Y2003.CEW.S01.G08-10.BC.L10.114 Drafting, Revising and Editing

14. Use resources and reference materials (e.g., dictionaries and thesauruses) to

select effective and precise vocabulary that maintains consistent style, tone and

voice.
08-10 Benchmark D. Edit to improve sentence fluency, grammar and usage.
Y2003.CEW.S01.G08-10.BD.L10.115 Drafting, Revising and Editing

15. Proofread writing, edit to improve conventions (e.g., grammar, spelling,
punctuation and capitalization), identify and correct fragments and run-ons and

eliminate inappropriate slang or informal language.

08-10 Benchmark E. Apply tools to judge the quality of writing.

Y2003.CEW.S01.G08-10.BE.L10.116 Drafting, Revising and Editing

16. Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing.

08-10 Benchmark F. Prepare writing for publication that is legible, follows an appropriate format and
uses techniques such as electronic resources and graphics.

Y2003.CEW.S01.G08-10.BF.L10.117 Publishing

17. Prepare for publication (e.g., for display or for sharing with others) writing that
follows a manuscript form appropriate for the purpose, which could include
such techniques as electronic resources, principles of design (e.g., margins,
tabs, spacing and columns) and graphics (e.g., drawings, charts and graphs) to

enhance the final product.

Writing Applications
08-10 Benchmark ~ A. Compose narratives that establish a specific setting, plot and a consistent point of
view, and develop characters by using sensory details and concrete language.

Y2003.CEW.S02.G08-10.BA.L10.106 06. Produce informal writings (e.g., journals, notes and poems) for various pur-

poses.



08-10 Benchmark D. Use documented textual evidence to justify interpretations of literature or to sup-
port a research topic.

Y2003.CEW.S502.G08-10.BD.L10.104 04. Write informational essays or reports, including research, that:

* Pose relevant and tightly drawn questions that engage the reader.
* Provide a clear and accurate perspective on the subject.

¢ Create an organizing structure appropriate to the purpose, audi-

ence and context.

* Support the main ideas with facts, details, examples and explana-

tions from sources; and

* Document sources and include bibliographies.

M‘/f/}y Conventions
08-10 Benchmark A. Use correct spelling conventions.

Y2003.CEW.S03.G08-10.BA.L10.101 Spelling

01. Use correct spelling conventions.

08-10 Benchmark B. Use correct punctuation and capitalization.

Y2003.CEW.S03.G08-10.BB.L10.102 Punctuation and Capitalization

02. Use correct capitalization and punctuation.

08-10 Benchmark C. Demonstrate understanding of the grammatical conventions of the English lan-
guage.
Y2003.CEW.S03.G08-10.BC.L10.103 Grammar and Usage
03. Use clauses (e.g., main, subordinate) and phrases (e.g., gerund, infinitive,
participial).
Y2003.CEW.S03.G08-10.BC.L10.104 Grammar and Usage
04. Use parallel structure to present items in a series and items juxtaposed for
emphasis.
Y2003.CEW.S03.G08-10.BC.L10.105 Grammar and Usage

05. Use proper placement of modifiers.



Bosearch

08-10 Benchmark B. Evaluate the usefulness and credibility of data and sources.

Y2003.CEW.S04.G08-10.BB.L10.102 02. Identify appropriate sources and gather relevant information from multiple
sources (e.g., school library catalogs, online databases, electronic resources

and Internet-based resources).

Y2003.CEW.504.G08-10.BB.L10.103 03. Determine the accuracy of sources and the credibility of the author by analyz-

ing the sources’ validity (e.g., authority, accuracy, objectivity, publication date

and coverage, etc.).

08-10 Benchmark C. Organize information from various resources and select appropriate sources to
support central ideas, concepts and themes.

Y2003.CEW.S04.G08-10.BC.L10.104 04. Evaluate and systematically organize important information, and select

appropriate sources to support central ideas, concepts and themes.

08-10 Benchmark D. Use style guides to produce oral and written reports that give proper credit for
sources (e.g., words, ideas, images and information) and include an acceptable
format for source acknowledgement.

Y2003.CEW.504.G08-10.BD.L10.105 05. Integrate quotations and citations into written text, maintain a flow of ideas.

Y2003.CEW.504.G08-10.BD.L10.106 06. Use style guides to produce oral and written reports that give proper credit for

sources and include appropriate intext documentation, notes and an accept-

able format for source acknowledgement.

08-10 Benchmark E. Communicate findings, reporting on the substance and processes orally, visually
and in writing, or through multimedia.

Y2003.CEW.S04.G08-10.BE.L10.107 07. Use a variety of communication techniques, including oral, visual, written or

multimedia reports, to present information that supports a clear position about

the topic or research question and to maintain an appropriate balance

between researched information and original ideas.

08-10 Benchmark A. Use correct spelling conventions.

Y2003.CEW.503.G08-10.BA.L10.101 Spelling

01. Use correct spelling conventions.



9-10 Benchmark A. Evaluate the reliability and credibility of sources.

Y2003.CSS.507.G09-10.BA.L10.102 Thinking and Organizing

02. Critique evidence used to support a thesis.

08-10 Benchmark D. Explain and analyze how an author appeals to an audience and develops an

argument or viewpoint in text.

Y2003.CER.S04.G08-10.BD.L10.105

05. Analyze an author's implicit and explicit argument, perspective or viewpoint in

text.

Y2003.CER.S04.G08-10.BD.L10.106

06. Identify appeals to authority, reason and emotion.




OMMM lics

08-10 Benchmark A. Create, interpret and use graphical displays and statistical measures to describe
data; e.g., box-and-whisker plots, histograms, scatterplots, measures of center and
variability.

Y2003.CMA.S05.G08-10.BA.L10.106 Statistical Methods

06. Interpret the relationship between two variables using multiple graphical
displays and statistical measures; e.g., scatterplots, parallel box-and-whisker
plots, and measures of center and spread.

Y2003.CSS.507.G09-10.BA.L09.103 Thinking and Organizing

03. Analyze the reliability of sources for:
¢ Accurate use of facts;
* Adequate support of statements;

* Date of publication.
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